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ABSTRACT 
Yoeslina Aulia Insani. 2019. An Analysis of Teaching Writing Method Used by the 
Teacher at Eight Grade Students of “Program Khusus” in MTs N 3 Boyolali 
Academic Year 2018/2019. Thesis English Education Study Program, Culture and 
Language Faculty. 
Advisor : Muntaha, M.Pd. 
Key words : Teaching, Writing, Method.  
This research aimed at observing teaching writing method used by the 
teacher of program khusus in MTs N 3 Boyolali Academic year 2018/2019.  The 
objectives of  the study are 1.To know the method used by the teacher at eight 
grade in Program Khusus class of MTs N 3 Boyolali, 2.To know problem faced 
by the teacher in teaching writing method at eight grade of Program Khusus class 
in MTs N 3 Boyolali. 
 This study used qualitative research. The researcher is non-participant 
observer. The researcher did three observations in VIII “Program Khusus” and 
doing interview with one English teacher to know about the method used by 
English teacher to teach writing. The subject of the observation is English teacher 
and students of Program Khusus class at the eight grade of Junior High School, in 
here only one teacher and the students consist 23 students. The instruments used 
to collect the data were observation, interview and study document ( lesson plan, 
syllabus, and material of teaching learning process). The technique of data 
analysis which used in this research was interactive model of analysis, the model 
of analysis from Miles and Huberman. That are: reducing the data, display the 
data and drawing and verifying conclusion. In this study used methodological 
triangulations as a trustworthiness of the data. 
The finding of the research showed that the teacher did on the first and the 
third meeting was all in line to the frame work of task-based language teaching. 
There were three stages in implementing task-based language teaching in a 
classroom, which they were the pre task stage, the task cycle and the language 
focus. In the second meeting, the teacher used the steps of cooperative learning. 
The problems were the teacher limited time, classroom management and students 
lack vocabulary and did not know how to use the appropriate verb in sentences. 
The teacher gave tasks to increase the students vocabulary and know how to use 
the appropriate verb in sentences. The models of the tasks were arrange dialogue 
and make a paragraph based on the picture. Besides, the teacher taught step by 
step so that the students can understand about the lesson, especially in writing 
skill. 
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CHAPTER I 
INTRODUCTION 
 
A. Background  of  the Study  
Language cannot be separated from human beings because they 
usually use language as their communication. They can do some activities, 
express emotions, receive information, and learn something by using 
language. Without language living in the world is very boring because 
nothing could be taught and developed by people. But that condition does 
not happen in the world. People have mastered mother tongue since they 
were infant. It is very easy because their brain was still empty, so 
everything would be absorbed well. There are a lot of foreign language in 
the world. According to Cohen (1998:4) “foreign language is the language 
that is being learned, not spoken in the local community”. There  is a 
foreign language that should be mastered by all people beside their mother 
tongue. It is an internation languange. 
English as an international language and it is spoken by many 
people around the world. English is important to learn and to teach. In 
indonesia, English is taught since elementary school until high school and 
university. It means that students in Indonesia have learned English for 
years.  
Teaching is about the “transmission” of  knowledge from the 
teacher to the students, or it is about creating condition in which, 
somehow, students learn for themselves ( Harmer, 2004:56). Teaching is 
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guiding activity for someone to develop skill attitude, appreciations, and 
knowledge. Brown (2002: 7) said teaching is showing or helping someone 
to learn how to do something, giving instructions, guiding in study of 
something, providing with knowledge, causing to know or understand. It 
can be concluded that teaching is transmission knowledge from teacher to 
help how to learn, to do something and guide them to learn, teacher 
explains the material and teacher is a facilitator and guides them if they 
did not understand about the material. The important in teaching learning 
process are teaching style, approach, method and classroom technique. 
According to Anthony (1963: 95)  method as “an overall plan for 
the orderly presentation of language material, no part of which contradicts, 
and all of which is based upon the selected approach. Method is treated at 
the level of design in which the roles of teachers, learners, and 
instructional material are specified. 
In English Teaching, Method has a very important role in the 
success of the learning process in class, methods tends to be primarily 
concerned with teacher and student roles and behavior and secondarily 
with such features as linguistics and subject matter objectives, sequencing 
and materials. The teaching method the teacher will be more creative in 
developing their knowledge and conveying to the students. In addition, 
teaching method will shorten the time and the energy of the teacher, 
because the teacher will easily convey that is easily understood by 
students. 
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Byrne (1997:1) writing can be said to be the act of forming 
symbols; making marks on a flat surface of some kind. Graphic symbols 
here include letters or combination of letters that relate to the sound people 
make when they speak. The symbols have to be arranged, according to 
certain conventions, to form words, sentences, and or paragraph. But 
actually writing skill is more than the production of graphic symbols. He 
also states that writing skill involves the encoding of a message of some 
kind; that is translating thoughts into languange. 
Writing is very important for many people because it will help 
them understand many paraghraphs written in English, either to obtain 
information for scientific purposes or just relaxation. Through writing, the 
students can enlarge their point of view of their atmosphere and 
knowledge. They can also convey or write their ideas, imagination, and 
experiences into a paragraph and it can be explored to become histories. 
Writing is frequently useful as a preparation for some other 
activity. It is a process of discovering and organizing ideas, putting them 
on paper, and revising them. By writing, we can express our ideas well; 
however, to get out meaning strong, interesting, and clear for to reader, 
this skill must be improved by practicing a lot. Because writing has many 
contributions four our life, we need to develop this skill.  
In the junior high school, English is taught generally which 
consists of speaking skill, listening skill, reading skill, and writing skill. 
Among the four skills, writing is the most difficult skill to be learned by 
the students, because it needs hard thinking to produce words, sentences, 
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and paragraphs at the same time. In writing, there are some aspect that 
must be considered, like diction, grammar etc. The objective of teaching is 
to make students able to produce many kinds of written text. They should 
open their mind to develop the tittle, and then develop main idea to form 
the phrases, sentences and paragraph. The students also must pay attention 
to the word structure, grammatical rules, etc.  
Therefore the teacher many innovation and interesting methods to 
apply in the class that can help students to improve in writing. Besides, 
teacher should fulfill some requirements like teaching faculty graduated 
and able to educate and evaluate their students. The success of teaching 
learning process is not only about the good teacher but  also the method 
that the teacher used, the media of teaching learning process, and it also 
depends on their students. Sometimes, teacher has the problems during the 
English teaching process. 
There are many factors that teacher problems are faced by English 
teacher during English teaching process. The factors can come from the 
teacher themselve for example the teacher method in teaching is 
monotonus, limited time, media very lack and the material. Depdiknas in 
Rohmadi (2013:12) states the teaching problems relate to internal and 
external condition. Internal condition includes teacher, material, 
interaction pattern, media and technology, learning situation, and system 
where as external condition includes environment where teaching and 
learning process occur. It means that internal and external condition 
influence the teaching learning process. The teacher has solve the problem 
5 
 
that they are faced in teaching learning process especially in English 
teaching. 
The researcher conducts a pre-observation in Mts N 3 Boyolali, by 
following the teaching learning process at eight grade in Program Khusus 
class. In teaching learning process especially writing, in Program Khusus 
class and reguler classes there is a difference such as in Program Khusus 
class writing more vocabularies and for reguler classes writing skill is very 
lacking in vocabulary, but it depends on the abilities of the students, 
because each students has different abilities. Then learning English in the 
Program Khusus class several times but in the reguler classes only two 
meetings a week. 
The researcher found that process of teaching learning process in 
the class,the teacher divide students in pairs, each pairs give task some 
unique material to learn. After dividing, the teacher applies the method 
step by step such as firstly observing the pictures after that they practiced 
the result of their task. With the method, the students response is very 
positive and they are very comfortable with the method applied by the 
teacher. 
The researcher chooses observation in Mts N 3 Boyolali, because 
the first at the school has good quality, it can be seen from the 
achievement of students in English such as in the 2006 they won the 
provincial level of speech champion and ranked second then in the  2017 
they won the regency level of storytelling champion.There are many 
facilities that support on teaching at school such us mini lab for  listening 
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and speaking,  library, each class is complete with a LCD, dictionary for 
learning English, mosque etc. 
Therefore the researcher interested in describing the teaching 
writing method used by the teacher at eight grade in PK class. 
 Based on the consideration above,the researcher carried out a 
research “AN ANALYSIS OF TEACHING WRITING METHOD 
USED BY THE TEACHER AT EIGHT GRADE STUDENTS OF 
“PROGRAM KHUSUS” IN MTs N 3 BOYOLALI IN THE 
ACADEMIC YEAR 2018/2019.” 
B. Identification of the Problem 
Based on the background of study, the researcher want to describe 
that teaching writing method used by the teacher in teaching learning 
process in the class. Teaching method are important aspect that also 
contributes to the learning result of the students, then to find out the 
problems faced by the English teacher in teaching writing at the eight 
grade students of “Program Khusus”  in MTsN 3 Boyolali.  
C. Limitation of the Study 
In order to focus the study, the researcher limits the study on the 
teaching writing method used by the teacher. More specifically, this 
research describe about teaching method used by the teacher at eight grade 
students in “Program Khusus”. 
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D. Problem Statement 
1. What are the methods used by English teacher in teaching writing at 
the eight grade students of “Program Khusus” in MTs N 3 Boyolali 
academic year 2018/2019? 
2.  What are the problems faced by the English teacher in teaching 
writing at the eight grade students of “Program Khusus” in MTs N 3 
Boyolali academic year 2018/2019? 
E. Objective of the Study 
1. To know the method used by the teacher at eight grade in “Program 
Khusus” of MTs N 3 Boyolali. 
2. To know problem faced by the teacher in teaching writing at eight 
grade of “Program Khusus”  in MTs N 3 Boyolali. 
F. Benefit of the Study 
There are two kinds of advantages in this research they are 
practical and theoretical significance. The expected result of the study are: 
1. Theoretical Significance 
The researcher hopes that this research as one of the references for 
other researchers who conduct a research in teaching writing method. 
2. Practical Significance  
a. For Institution  
The researcher wants to know the methods used by English teacher 
to teach writing in class. After the researcher knows the method, it 
can be increase the professional of teacher in the school 
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b. For Headmaster  
It can be improve the system of education and facilities what the 
teacher, the students, and the staffs need. 
c. For the teacher  
The researcher hopes that result of the research will give 
contribution especially for English teacher. For teacher, this 
research  can be useful for the teacher in giving material and use of 
method in the class. 
d. For the students  
Hopefully, this research helps the students to get something that 
the students wants especially the target of goal in teaching writing, 
their writing can be improved, and they get the best result in 
teaching writing. Beside this, the study also makes the power to 
foster the writing habit in a unique way. 
G. Definition of Key Term. 
In order to avoid misunderstanding of the readers, it is important to 
define they terms, as follow: 
1. Teaching  
Teaching is guiding activity for someone to develop skill attitude, 
appreciations, and knowledge. Brown(2002:7) said showing or helping 
someone to learn how to do something, giving instructions, guiding in 
study of something, providing with knowledge, causing to know or 
understand. Teaching is guiding and facilitating learning, enabling to 
learner, setting the condition for learning. 
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2. Method 
Anthony (1963: 95) defines method as “an overall plan for the orderly 
presentation of language material, no part of which contradicts, and all 
of which is based upon the selected approach. Method is treated at the 
level of design in which the roles of teachers, learners, and 
instructional material are specified. 
3. Writing  
According to Byrne (1997:1) says that, writing can be said to be the act 
of forming symbols; making marks on a flat surface of some kind. 
Graphic symbols here include letters or combination of letters that 
relate to the sound people make when they speak. The symbols have to 
be arranged, according to certain conventions, to form words, 
sentences, and or paragraph. But actually writing skill is more than the 
production of graphic symbols. He also states that writing skill 
involves the encoding of a message of some kind; that is translating 
thoughts into languange. Teacher need to try the best way to help the 
students find some methods as writers. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Review 
1. Definition of Writing 
Writing is one of important skills that language learners need to learn 
as an essentials component not only for their academic practice but also 
later in their professional life.  
There are several definitation of writing in many linguists experts. 
According to Haris (1993:10), writing is a process that occurs over a 
period of time,particulary if we take into account, there sometimes 
extended periodes of thinking that precede creating an intial draft. 
Furthemore, he also states that writing is complex activity. It is 
fundamental importance to learning,to personal development,and to 
achievement in the education system. Teachers need to drive continualy to 
find the best way to help students find fulfillment as writers. 
According to Bell and Burnaby (in Nunan 1998:36) writing is a 
complex cognitive activity in which the writer is demanded to demonstrate 
control of a number of variables simultaneously at the sentence level-
included control of contetnt,speeling,and letter formation and beyond the 
sentense-structure and integrate formation into cohesive and coheren 
paragraph and text. 
According to Byrne (1997:1) writing can be said to be the act of 
forming symbols; making marks on a flat surface of some kind. Graphic 
symbols here include letters or combination of letters that relate to the 
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sound people make when they speak. The symbols have to be arranged, 
according to certain conventions, to form words, sentences, and or 
paragraph. But actually writing skill is more than the production of graphic 
symbols. He also states that writing skill involves the encoding of a 
message of some kind; that is translating thoughts into languange.In 
addition May (1996:61) states that in writing, success usually requires 
completing the task set with accurate grammar, spelling and punctuation, 
adequate vocabulary, suitable, layout and clear han writing, cohesin within 
a text and a style appropriate to the context. 
From the states above,writing is then defined as technical competence 
to arrange and produce written form in which the writer uses certain 
convention of variables of linguistic aspects (word, spelling, sentences 
structure, punctuation,etc). In order to express ideas, thoughts, opinions, 
and feelings so that people, as reader can understand. 
2. The Purposes of Writing  
According to O’Malley and Pierce (1996:149), there are three purposes 
of writing based on the types of writing in English language learning,those 
are : 
a. Informative  
It is represented by “informative writing,” that is purposed to share 
knowledge or information, give directions, and state ideas to other. 
Informative writing involves describing events or experience, 
analyzing concept, speculating on causes and effect, and developing 
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new ideas that are purposed to inform something may important to the 
readers. 
b. Expressive or Narrative 
It is represented by “expressive writing” or “narrative writing” that is 
purposes to share a personal or imaginative expression. 
Commonly it is composed by the writer story or essay. Expressive or 
narrative often used to perform a pleasure discovery, story, poems, or 
short play. 
c. Persuasive 
It is represented by “persuasive writing” that is purposed to persuade 
the readers to do something. It effort to influences others and initiate 
action or cahnge. This type of writing includes evaluation of 
book,movie,consumer product,or controversial issues. 
3. The Process of Writing 
According to Harmer (2000:4) writing process is the stages a writer 
goes through in order to produce something in final written form. This 
process may be affected by the content (subject matter) of the writing, the 
types of writing (essays, novels, or reports), and the medium it is written in 
(paper and pen, live chat, computer word files, etc.) . But in all of these 
cases it is suggested that the process has four elements in writing process: 
a. Planning  
Experienced writers plan what they are going to write. Before starting 
to write,they try and decided what they are going say, for some writers 
the way involve making detailed notes. When the planning,writer have 
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to think about three main issues. In the first place they have to consider 
the purposes of their writing. Secondly,experienced the writer think of 
the audience they are writing for. Thirdly,writer have to consider the 
content and structure of the piece. 
b. Drafting  
We can refer to the first version of a piece of writing as a draft. The 
first go at a text is often done on, the assumption that it will be 
amended later. 
c. Editing (Reflecting and Revising) 
Ones writers have produced a draft,they then usually read through 
what they have written to see where it works and where it do not. 
Reflecting and revising are often helped by other readers or editors 
who comment and make suggestions. Another reader reaction to a 
piece of writing skill help the author to make appropriate revision. 
d. Final version 
One  writer have edited heir draft,making the changes they considered 
to be necessary, they produce their final version. This may look 
considerably different from both the original plan and the first 
draft,because things have changed in the editing process. But,the writer 
is now ready to send the written text to its intended audience. 
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According to Silvia (in Brookers and Grundy 1991:8) during the 
process writing, the teacher role is to help students develop viable 
strategies from getting strarted (finding topics,generating ideas and 
information,focusing and planning structure and procedure), for drafting 
(encouraging multiple drafts) for revising (adding,deleting,modifying,and 
rearranging ideas) and for editing (attending to vocabulary,sentence 
structure,grammar amd mechanics). 
4. The Problems of Writing 
For most people, writing is considerd as a difficult activity, both in the 
mother tongue and in foreign tongue. There are three heading problems 
which are caused by writing according to Byrne (1997:4-5). 
a. Psychological Problems 
Writing skill is essentially a solitary activity and the fact that people 
are required to write on their own draft, without the possibility of 
interaction or the benefit of feedback, in itself makes the act of writing 
difficult. Writers have to immadiate feedback to let them know how 
they are doing and whether they should change their approach. There 
is no immediate between the produce and the receiver. 
b. Linguistics Problems 
Different from oral communication, the language used in written 
language is either simplified ( list, telegram, note, etc) or  more 
elaborate, more formal. In a foreign language, this process is all the 
more difficult as there may be interference on a cultural level, not just 
the lingustics, between mother tongue and the foreign tongue. 
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c. Cognitive Problems 
Writing is learned through the process of instruction. The written form 
of the language and certain structures, which are less used in speech, 
should be mastered and learned. The way to organize the idea is also 
important for effective communication which has to be learned in 
writing. 
The problem in writing are not only in psycologically and 
linguistics, but cognitive too. In this study, the researcher iclined with 
the linguistics problem because of the grammar and the structure in 
using English. 
5. The Criteria of Good Writing  
According to Harmer (2007:18) there are three criteria of good writing: 
a. Unity  
Unity of the text means relevance of the sentences in a 
paraghraph. A text has unity if all of the sentences in the text discuss 
one main idea. The sentences in the paragraph must support the topics 
sentences, if there is a sentence in a paragraph which is not in line 
with the topics sentences;it means that the paragraph does not have 
unity of text. 
b. Cohesin  
It’s means that the writing does not contain tons of grammar or 
spelling error. It uses appropriate grammatical patterns, substitution, 
elliptical construction, preposition, conjunction to relate among the 
classes within paragraphs. 
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c. Coherent  
Other charachteristic of good writing is coherent, it means that the 
information is clearly connected and arranged, if has been organized 
systemtically so the reader can follow the composition easily. 
6. Teaching Writing 
The term teaching is derived the word teach which means giving 
instruction to somebody, in order to know or able to do something. The 
word teacher has the widest use in formal and informal situation and at all 
level education. It relates to an academic subject or particall skill. 
According to Brown (2002 :7) Teaching is “showing and helping 
someone to learn or to do something, giving instruction, guiding in the 
study of something, providing with knowledge, causing to know or to 
understand.”  
 Writing is often not time bound in the way conversation is. When 
writing, students frequently have more time to think than they do in oral 
activities. They can go through what key know in their minds, and even 
consult dictionaries, grammar books, or other refernce material to help 
them. Writing encourages students to focus on accurate language use and, 
because they think as they write, it may well provoke language 
develpment as they resolve problems which the writing puts into their 
minds. 
However, this quite separates from issues of writing process and 
genre. Since here students are not writing to become better writers, they 
are writing to help them learn better. 
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According to Harmer (1998:73) there are four reason for teaching 
writing to students of English as a foreign language. Some students 
acquire languages in a purely oral way,but most of them benefit greatly 
from seeing the language written down. Students often find it useful to 
write sentences using new language shortly after they have studied it. 
a. Reinforcement  
The students find it benefit when they practice to use English in 
written text after studied how to use English rather than given 
explanation about how English are constructed. The process when 
they strunggle to make a written text is reinforced their theory. By 
practicing to make written text, the students mind is working twice. 
First, they have remember to explanation about how English 
constructed, and second, the apply those explanations to express their 
idea. 
b. Language development 
The actual process of writing helps learners to learn as they go along. 
The mental activity they have to go through in order to construct 
proper written text is all part of the on going learning experience. 
c. Learning style  
Writing is a appropriate for learners who to take little longer time at 
picking up language just by looking and listening. It can also be a 
quite reflective activity instead of the rush and brother of interpersonal 
face-to-face communication. 
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d. Writing as a skill 
Teching writing is a basic language skill just as important as speaking, 
listening and reading. Students need to know how to write letters,how 
to reply advertisement,etc. They also need to know some of writing’s 
special convention such as fluctuation, paragraph construction, etc. 
7. Principle in Teaching Writing 
There are four important skill if we want to master English, namely 
listening, reading, speaking and writing. The fourth and last of the 
communication skills we help develop in the students is that of writing. 
According to Widdowson (1996:61) “writing is a physical productive 
activity”. Productive activity here means producing marks that are 
perceived by the eye as a result of the movement of the arm and fingers. 
Studies in the teaching of writing have identified there are at least three 
paradigms of teaching writing, as explained by Fauziati (2002:148-150). 
a. The product approach: is a traditional approach of teaching writing in 
which students typically are provided with model and encouraged to 
imitate it in order to produce similar product. 
b. The process approach: it encourages the students to experiment with 
ideas through writing and to share the writing and to opinion from 
several people to help them figure out what to say and how to say it. 
c. Genre-based approach: is a framework for language instruction based 
on examples of a particular genre. 
From the explanation above, the research concludes that there are 
three principles of teaching writing. The first is product approach in which 
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the students are providing with the model to follow and to produce as 
product. The second is process approach in which the students explain, to 
share their idea and focuses on the process in writing. The third is Genre-
based approach is based instruction of particular genre for language in 
writing 
B. The Nature of Teaching  
1. Definition of Teaching 
Teaching is guiding activity for someone to develop skill attitude, 
appreciations, and knowledge. Brown (2002:7) said showing or helping 
someone to learn how to do something, giving instructions, guiding in 
study of something, providing with knowledge, causing to know or 
understand. Teaching is guiding and facilitating learning, enabling to 
learner, setting the condition for learning. 
Developing the artistry of teaching can demanding. Students of 
education are well advised to keep journals of their experiences in the 
classroom and to reflect on what transpires. They also need to be 
accomplished evaluators of their own performances. Rather than simply 
going to a classroom and “ helping” a students or two, preserve teachers 
need to decide in advance what they want to do, try it, and reflect on what 
happened. Over the course of a teacher education program, students should 
avail themselves of every opportunity to assume the role of a teacher and to 
try various style, technique, and strategies as appropriate. Most important 
of all is requires thoughtful development and practice. 
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Educational is a process which involves both teaching and learning. 
According to Richards (1993: 2), teaching is usually regarded as something 
that teachers do in order to bring about change in learners. Teaching is 
activity that tries to help someone to acquire ( change or to develop skill, 
attitude, appreciation, knowledge). In teaching, teacher needs the method, 
strategy and technique.  
2. Problems In Teaching 
Hamalik adds two dimensions of teaching problems, they are 
component dimension and interaction among components (Arif, 2007:14). 
The components here are learning goals, teacher, teaching plan, teaching 
media, learning strategies, and teaching evaluation. 
Tirtarahardjo and Sulo (Arif, 2007:2) give some problems at school 
especially in teaching : 
a. The Achievement of the goal is partially and diverge that it should; 
b. Curriculum problems including its concept and implementation, 
curricular and extracurricular, and its flexibility; 
c. Teacher, role, image, and quality problem. 
According to Depdiknas 2005 (in Rohmadi, 2013:12) teaching problems 
relate to internal and external condition. Internal condition includes teacher, 
material, interaction pattern, media and technology, learning situation, and 
system where as external condition includes environment where teaching 
and learning process occur. 
From the definition above, it can be concluded that problems in teaching 
covers some condition such as from teacher, students, and school. 
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3. Method of Teaching Writing  
In general, method is one of the fields of analyzing a language teaching 
or way of doing something. Anthony (1963: 95) defines  method as 
“overall plan for the orderly presentation of language material, not part of 
which contradicts, and all of which based upon the selected approach. 
Methods is treated at the level of design in which the roles of teachers, 
learners, and instructional materials are specified. Thus the method is 
theoretically related to an approach and is organizationally determined by a 
design (Fauziati, 2009: 15). There are some methods of English teaching, 
those are: 
a. Communicative Language Teaching 
 Communicative language teaching is the generally accepted norm 
in the field of second language teaching. Kreshen (1982) suggests that 
learners acquire language through using it for communication. The 
teacher helps his students develop communicative skills by 
experimenting with the second language in class and beyond. 
Communicative language teaching emphasizes learning to 
communicate through interaction in the target language, and generally 
use a mix of the four language skills listening, reading, speaking and 
writing. The teacher provides opportunities for learners not only to 
active the second language, but also to better understand the learning 
process. 
 According Breen and Candlin (1980: 99) describe the teacher has 
two main roles, the first is to facilitator the communication process 
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between all participants in the classroom and various activities and 
texts. Second is act as an independent participant within the learning 
teaching group. In CLT, students should be given opportunity to 
express their ideas and opinion (Larsen and Freeman, 2000-126). 
CLT is a method viewing that teaching the language is not teaching the 
rules of grammars, but giving the students opportunities to interact to 
each other. The students who learn English are able to use English in 
real situation.With regards CLT procedure, it often requires teachers to 
have more student-centered classroom management skills. It is the 
teacher’s reasonability to organize the classroom as a setting for 
communication and communicative. Below is the guideline for 
classroom procedure by Finocchiaro and Brumfit for teaching to 
beginner : 
1)  Presentation of a brief dialog or several mini dialog, preceded by a 
motivation ( relating the dialog situation to learner’ probable 
community experience) and a discussion of the function and 
situation people, roles, setting, topic and informality and formality 
of the language which the function and situation demand. 
2)  Oral practice of each utterance of the dialog segment to be 
presented that day. 
3)  Question and answer based on the dialog topic and situation itself. 
4) Question and answer related to the students personal experiences 
but centered of the dialog theme. 
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5)  Study one of the basic communicative expression in the dialog or 
one of the structures which exemplify the function. 
6)  Learners’ discovery of generalizations or rules underlying the 
functional expression or structure. 
7)  Oral recognition, interpretative activities. 
8)  Oral production activities procedding from guided to freer 
communication activities. 
9)  Copying of the dialogs or mini-dialogs or modules if they are not in 
the class text. 
10)  Evaluation of learning. 
b. Task Based Language Teaching 
 Task Based Instruction is defined as an approach based on the use of 
tasks as the core unit of planning and instruction in language teaching   
(Richards and Rodgers,2001: 223). TBLT constitue what Howatt 
(2005) has termed a strong communicative approach. This is because it 
aims not just to teach communication in the classroom. It requires 
learners in to treat the language they are learning as a tool. It gives 
primacy to fluency over accuracy. In framework for TBLT, Janes Willis 
in Fauziati (2009-157) presented three stage phases:  
1) The Pre-Task Phase  
In the pre task phase the teacher explores the topic with the class, 
presenting what will expected of the students in the task phase. 
Useful lexical items grammatical structure may be given. The 
teacher may also present a model of the task by either doing it 
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themselves or by presenting pictures, audio, video or part of an 
authentic text demonstrating as model of task. 
2) The Task Cycle  
The task cycle be  broken down into three stage: during the task, the 
planning stage and the report stage. During the task is when the 
students perform the task and the teacher monitors and encourages 
all attempts at communication without correcting. The planning 
stage is when they prepare report to present to the class. Report stage 
is when the students present their task to the rest of the class, here 
the teacher gives comment on the content by giving oral or written 
feedback. 
3) The Language Focus 
The language focus consist of analysis and practice. In the analysis 
the teacher reviews what happened in the task with regard to the 
language. It may include lexical items and grammatical structure. 
The practice stage may be used to be covered material mentioned by 
the teacher in the analysis stage. 
It can be concluded, of task based instruction are pre-task phase 
( learning exploration by the teacher), the task cycle which consists 
of task, planning, report and language focus analysis which consists 
of analysis and practice. 
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c. Cooperative Learning 
 Cooperative learning essentially involves students’ learning from 
each other in groups (Freeman, 2000: 164). Many people explore the 
ways of making students to become more activite in the learning 
process and examine principles for the design of learning activities and 
materials. Cooperative Learning it is an approach to teaching that 
makes maximum use of cooperative activities involving pairs and small 
group of learners in the classroom ( Richards and Rodgers, 2001: 192). 
The traditional models of classroom learning tend to be more teachers 
centered that fostered competition rather than cooperation. In the 
second or foreign language teaching is seen as allied to the principle of 
communication Language Teaching. It has been adopted as a way of 
promoting communicative interaction in the classroom. The procedure 
work in Cooperative Learning  following ways: 
1) The teacher assigns students to pairs with at least one good reader on 
each pair. 
2) Students A describes what he or she is planning to write to students 
B, who listen carefully, probes with a set of questions and outlines 
students’ ideas. 
3) This procedure is reversed, with students B describing what he or 
she is going to write. 
4) The students individually research the material they need for their 
compositions. 
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d. Grammar Translation Method  
According Giyoto (2013: 62) Grammar translation method is a 
teaching method used to improve students’ ability to speak, read and 
write. The main purpose is students are able to read the literature 
written in a foreign language so that in teaching the students a lot 
practice of reading and writing in the form of a foreign language.  
The following procedure of teaching the target language through the 
GTM is adapted from Larsen- Freeman (2000: 15-17). 
1)  The class reads a text written in the target language. 
2) Students translate the passage from the target language to their 
mother tongue. 
3)  The teacher asks students in their native language if they have any 
question, student ask questions and the teacher answer the question 
in their native language. 
4)  Student write out the answer to reading comprehension question. 
5)  Student translate new words from the target language to their 
mother tongue. 
6) Student are given a grammar rule and based on the example the 
apply the rule by using the new words. 
7) Student  memorize vocabulary. 
8) The teacher asks students to state the grammar rule. 
9) Student memorize the rule. 
10)  Errors are corrected by providing the right answer. 
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e. Scientific Approach.  
 According to Kemdikbud, the 2013 emphasized the 
implementation project based learning with scientific approach in the 
learning process. According to Permendikbud no. 81, 2013, there are 
five stages of scientific approach. 
1) Observing  
There are activities are introducing the object by reading, listening, 
looking ( with or without instrument). So, the learner get the first 
concept and found the problems in the material would learn. This 
process also make the learner understand the object, so the teaching 
learning process run well. 
2) Questioning  
In this activities, the teacher gave opportunity the learner to reveal 
many problem in the observing process. The questioning form with 
he attitude, knowledge and skill appropriate with the competence 
achieved. 
3) Exploring/ experimenting  
In this stages, the activities is looking for the questions relation 
with developing the attitude, knowledge and skill competency. 
4) Associating  
In this stages, associating is a process to logic think and systematic 
in the empiric real could observed to get a knowledge. 
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5) Communicating  
In this stages, communicating is served process kinds of attitute, 
knowledge and skill in delivery from information, and skill trining. 
C. Teacher’s Role  
 The role of the teacher is expected to play in the instructional process. The 
teacher’s roles must ultimately be related both to assumptions about and at the 
level of approach to particular views of language and language learning. Uzer 
(2005: 11) states the role and competence of teachers in teaching learning 
process involves many things follow : 
1. Teachers as Demonstrator  
Teacher as demonstrator means teacher should always master the 
material or subject matter to be taught and continually develop or improve 
their knowledge ability, because it will determine the learning outcomes 
achieved. 
2. Teacher as Classroom Manager  
Teacher as manager of the class should be able to manage a conducive 
classroom environment. The environment is regulated and supervised to 
ensure that learning activities directed to educational purposes. 
3. Teacher as mediator and facilitator  
As a mediator teachers should have sufficient knowledge and 
understanding of media education to make teaching and learning process 
more effectively. As a facilitator, the teacher should be able to look for 
useful learning resources as well as to support the achievement of the goal 
of teaching and learning process. 
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4. Teacher as Evaluator  
Teacher as evaluator of learner learning outcomes should constantly 
follow the learning outcomes achieved by learners from continually. 
Teacher obtains the information to be evaluated from feedback on the 
teaching learning process. This feedback will be used as starting point to 
improve and increase the teaching learning process further. 
In conclusion, the roles of the teacher are teacher as Demonstrator, 
Classroom Manager, mediator and facilitator and Evaluator. 
D. PROGRAM KHUSUS in MTs N 3 Boyolali 
     MTs N 3 Boyolali is one school Islamic junior high school or Madrsah 
Tsanawiyah Negeri in Boyolali. In MTs N 3 Boyolali there is one class 
Program Khusus only eight grade, it has stand on 2018 and coordination of 
Program Khusus is Mrs. Nur Aida. To admission rule in Program Khusus the 
students must participate test of justice. Program Khusus is different class 
with other class, because there are some reasons: 
1. Teaching learning process is full day (07.00-15.30) 
2. There is air conditioner (AC) 
3. Teaching learning process based of ICT 
4. Tahfidzul Juz’Amma and Al-Qur’an 
5. Small class (23 students) 
E. Previous Study 
 There are some previous studies related to this research. The first thesis 
discusses it comes from Dewi Purnama Sari (2014) entitled Teaching 
Learning Writing Skill of Recount Text for the Eight Grade Students of 
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MTsN Tinawas Nogosari in the academi Year of 2014/2015. In her study she 
focuses on the analysis of teaching learning writing skill of recount text. The 
research design in this research was descriptive qualitative research. The data 
and data source were events, informant and document. In collecting of the 
data, the researcher used observation, interview and document. The data were 
analyzed by reducing the data, displaying of the data and drawing the 
conclusion. 
 The Second thesis comes from Yunnety (UMS, 2011) entitled  “Method 
Applied in Teaching Writing Descriptive Text to the Seventh Year Students 
in SMPN 2 Bendosari in 2010/2011 Academic Year. This research aims at 
describing three things. They are methods applied by the taecher in teaching 
writing descriptive text, the problem faced by the teacher in teaching writing 
descriptive text, and ways used by the teacher to overcome the problem in 
teaching writing descriptive text. This researcher uses descriptive qualitative 
research. The data in this study collected from observation to the SMPN 2 
Bendosari. The sources of the data are event of teaching writing descriptive 
text, informant, and document.  
 From the previous study, the researcher An Analysis of Teaching Writing 
Method Used by the Teacher at the Eight Grade Students of Program Khusus 
in Mts N 3 Boyolali 2018/2019 Academic Year. This research is different 
from it, because object the research is different with the previous study. The 
similarity with the previous study is analysis in teaching method in writing 
skill and the design was descriptive qualitative research. The research above 
becomes a reference to this research. 
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CHAPTER III 
RESEARCH METHOD 
A. Research Design  
In this research, the research used descriptive qualitative method. 
Brumfit and Mitchel (1995:11) stated descriptive research will aim at 
providing as accurate and account as possible of what current practice is, how 
learners learn, how teacher teach, what classroom look like, at a particular 
moment in a particular place. This thesis collect the data, analysis them and 
draws a conclusion based on the data only.  
Descriptive qualitative method is also called naturalistic inquary 
(Sugiyono, 2014:8) because it studies a phenomenon in the natural way. This 
research paradigm is chosen because it is desired to make an interpretative and 
natural understanding about the subject of the study. As stated by Denzin and 
Lincoln (1994:2), qualitative research is “multi method in focus, involving an 
interpretative, naturalistic approach to its subject matter.” The research 
focused on the teaching writing method used by the teacher in the class. 
In addition, this study is mean to describe the teaching writing method 
used by the teacher at eight grade student of “Program Khusus”  in MTs N 3 
Boyolali. In this case type of research used her is descriptive. This would help 
the reader to understand what is happening in the environment during the 
observation  such as what the participants’s view and what activities which 
occur in the research location (Emzir, 2008 :174). 
The conclusion the research is a descriptive qualitative method 
research. This research is qualitative since the data are in from of word. 
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Meanwhile, the research is a descriptive one since the researcher used 
descriptive method. This is caused the researcher wants to describe about 
teaching writing method used by the teacher in Program Khusus class. This 
research took place in MTs N 3 Boyolali, at the eight grade students of 
academic 2018/2019. 
B. Setting of the Research 
1. The Place of Research 
The research was done at MTs N 3 Boyolali in academic year 2018/2019. 
This school  located at JL. Kemuning No.32 Boyolali. The researcher 
chooses MTs N 3 Boyolali since this high school is considered as one of 
Islamic high school in Boyolali. It has a high integrity and has a special 
class program called “Program Khusus.” 
2. The Time of Research 
The research conducted in eight grade of MTs N 3 Boyolali in Program 
Khusus class academic year 2018/2019 conducted for 2 months from 
August to October 2018. Here is time table of research. 
      Table 3.1 Schedule of the Research  
No  Activity  August  September  October  November December January 
1. Observation.     √      
2. Interview        
4. Analysis the 
result 
      
5. Final report       
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C. Subject of The Study 
In this research, the subject of this research is the English teacher of eight 
grade in MTs N 3 Boyolali in the academic year of 2018/2019, especially in 
special class program “Program Khusus”. Then the researcher also applied 
the students of MTs N 3 Boyolali as the subjects of the research. 
D. Data and Data Source 
The data of this research are field note, interview, lesson plan,worksheet 
and syllabus. The data are taken from result of teaching learning process. 
     The sources of data in this research are event, informant, and document. 
1. Event  
     Considering the aim of qualitative research, the research tries to get a 
description about the teaching writing method used by the teacher at eight 
grade students of Program Khusus class in MTs N 3 Boyolali. The 
researchers observed the teaching method used by the teacher in the class.  
2. Informants 
     In this research, the researcher takes English teacher in Program 
Khusus class at MTs N 3 Boyolali in academic year 2018/2019 as the 
informants to get information related the method used by the teacher in 
teaching writing. 
3. Document  
     That is writing or others, which add and enrich the data in teaching 
writing at eight grade students of Program Khusus class in MTs N 3 
Boyolali in academic year 2018/2019. The researcher gather written 
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information materials or documents, such as material program, syllabus, 
lesson plan, etc. 
E. Technique of Collecting Data. 
The technique of the collecting data applied in this research will be as 
follow: 
1. Observation  
     In research, researcher needs several methods to collect the data and 
one of them is observation. Observation is method to see something in the 
research. According to Bailey, Lucy E (2009:551) states that observation 
is a foundational tool that researchers use to collect descriptive 
information and to make knowledge claims about the physical and social 
word. Observation is noted as “source of evidence in research studies to 
maximize the accuracy of observers report”. It means that observation is 
source of evidence in research studies to get information and knowledge 
about what we want to describe.The researcher comes and observers the 
teaching learning activities to see, hear and record what happen during 
teaching and learning process. The researcher has coordination with the 
English teacher to arrange the observation. 
2. Interview  
      Moleong (2002 : 135) says that interview is a conversation with certain 
purposes which is done by two parties, the interviewer and the interview. 
Additionally, Burns (1999:17), interviews and discussion are face to face 
personal interactions, which generate data about the research issue and 
allow specific to be discussed from other people perspective. The 
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researcher interviews of English teacher. The topic of the interview is 
about the implementation of teaching writing method used by the teacher 
at eight grade of “Program Khusus” in MTs N 3 Boyolali academic year 
2018/2019. 
3. Documentation  
     Documentation are collected in order to get real situation such a social 
situation and many kinds of factors around the research setting. It is used 
to support and complete in the information which is obtained from 
observation and interview. Arikunto (2002:133) explains, “In the 
execution of documentation methods, researchers investigating the written 
items such as books, magazines, documents, regulations, diaries, etc”. This 
opinion is supported by Moleong, (2010:280) who says that document is a 
kind of source data involves anything notes aimed to examine a research. 
The documents in this research involve written information about the 
English teaching and learning process at MTs N 3 Boyolali in Program 
Khusus. The example of the documents are the interview with the teachers 
and field note. 
F. Technique of Analysis Data 
After collecting the data, the data are analyzed based on Miles and 
Huberman theory frameeork for qualitative data analysis by three 
components, as data reduction data display, drawing or varifying conclusion. 
1. Data reduction 
Data reduction is aimed at selecting, focusing, simplifying, 
abstracting the data from the field note conducted to get simple and valid 
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information in order to make conclusion. In short, the data reduction is 
part of data analyses, which emphasize, make the data shorter, makes the 
theme focused, and arranges the data in appropriate order. The researcher 
chooses, eliminate, and summarize the data. Then, the researcher only 
focuses on the data about an analysis of teaching writing method used by 
the teacher in Program Khusus class. Here, the data written data taken 
from observation, interview and documentation. 
2. Data Display 
The second is the data display. Generally, a display is an 
organized, assembly of information that permits conclusion drawing and 
action. Looking at displays help us to understand what is happening and 
to do something-either analyze further or take action-based on that 
understanding. 
Dispaly of the data is description of the data. Data display is a set 
of information which has been classify and organized based on the data 
reduction which lead conclusion (Miles and Huberman,1992:17).  This 
technique is used in arranging information description or narration in 
order to draw the conclusion.  
After selected and took the data based on some criteria, the 
researcher presented and described the data. Data display refers to show 
data that have been reduced in the form patterns. It benefits to help the 
researcher in understanding the data. 
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3. Drawing and verifying conclusion 
The third is conclusion and verification. In this research, 
conclusions are drawn continuously through the course of the study. The 
researcher takes conclusions after presenting and analyzing the data. The 
step of conclusion and verification involve the researcher herself. So, 
when the data has summarized, clustered, selected, and synchronize each 
other, we can do transformation data. 
G. The Trustworthiness of Data 
The data or information gathered from the research were in the form 
of digital photos or videos, some documents, and the data taken from 
interview to see whether the research findings are credible or not, it should 
be checked. In this research, the checking of the research findings are 
tringulation. According to Sugiyono (2014:8), “triangulation is qualitative 
cross-validation. It assesses the sufficiency of the data according to the 
convergence of multiple data source or multiple data collection procedures”.  
While according to Sugiyono (2014:241), there are two of triangulation. 
They are triangulation of source, triangulation technique. According Patton 
in Sutopo (2006:34) there are four triangulation. Those are: Source, 
investigator, methodological and theoritical. 
1. Source Triangulation 
In source triangulation, the researcher uses many sources or 
participants to get the accuracy of data. 
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2. Investigator triangulation 
Investigator triangulation means technique that uses more than one 
researcher in collecting and analysing data. From some researcher’s view 
in interpreting information and collecting the data, the validity of data 
can be increased. 
3. Methodological triangulation 
Methodological triangulation refers to researcher uses more than 
one method in the research. Cohen (2000: 113) explained 
“Methodological triangulation is using the same method on different 
occasions or different methods on the same object of study”. Thus, 
methodological triangulation is making different method to get validity 
of data. For instance, you might choose to use interviews, surveys,and 
observation to gather data using different methods. 
4. Theoretical triangulation 
Theoretical triangulation means the researcher compares the data 
finding with perspective theory that is relevant. Here, the researcher is 
demanded to have expert judgment to compare the finding of research 
with the certain theory. 
From those types of triangulation, the researcher used 
methodological triangulation to get validaty of data. Besides, the 
researcher collects the data by using observation which is supported by 
interview.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION  
A. Research Findings 
The researcher finding consist of the description of the data found. It 
includes the description related to the method in teaching writing used by the 
teacher at the eight grade students of “Program Khusus (PK)” in MTs N 3 
Boyolali, and the problem faced by the teacher in teaching writing method at the 
eight grade of “Program Khusus (PK)”  in MTs N 3 Boyolali. 
1. The method used by the English teacher in teaching writing at the eight 
grade students of  Program Khusus in MTsN 3 Boyolali. 
     Based on the data, the schedule of English for eight grade students of PK 
class can be describing in table bellow: 
Table 4.1 The Schedule of English Teaching for VIII PK class 
MTs N 3 Boyolali 
Day Time Subject 
Matter 
Teacher 
Tuesday  10.10-11.30 English Nur Aida, S.Ag. 
Thursday  08.35-09.55 English Nur Aida, S.Ag. 
     
     The better teaching method makes the quality of teaching and 
learning will rise up. An appropriate teaching method would lead the 
students to have better understanding about material given by the teacher. 
Finally, it could create and improve the quality of teaching and learning 
process.   
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     The activity of teaching method used by the teacher in teaching 
learning process consists of the introduction activity, the main activity, 
and the closing activity. It can be seen on the teacher methods in teaching 
learning process of writing class and in the teaching writing the teacher 
always form pairs/groups. 
a. First Observation 
Table 4.2 The Similarities or Differences between Observation and     
Lesson Plan in Teaching Writing  
No  Activity  Observation  Lesson Plan  
1. Opening   The teacher 
opened the 
meeting with 
assalammualik
um, How are 
you today. 
 The teacher 
gave 
information 
about the 
material this 
day. 
 The teacher 
opened the 
meeting with 
assalammualik
um, How are 
you today. 
 The teacher 
gave 
information 
about the 
material this 
day. 
2. Observing  The teacher 
asked the 
students to 
prepare english 
book and the 
teacher explain 
the material 
about “Giving 
and 
Responding 
Instruction.” 
 The teacher 
and students 
discuss about 
instruction 
image  
 
 The teacher 
and students 
discuss about 
instruction 
image  
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3. Questioning   The teacher 
guides students 
to ask 
questions 
about the 
observed 
image. 
 After students 
observe, 
students ask 
about the 
material or 
new 
vocabulary 
that relates to 
the material. 
4. Experimentin
g/ 
Collecting 
information  
 The teacher 
divide students 
into pairs 
 The teacher 
asks the 
students for 
repeat 
instruction 
sentences 
 The teacher 
give a 
worksheet and 
asks the 
students to 
identify 
instruction 
sentence, then 
arrange the 
instruction 
sentence into a 
paragraph. 
 The teacher 
divide students 
into pairs 
 The teacher 
give a 
worksheet and 
asks the 
students to 
identify 
instruction 
sentence, then 
arrange the 
instruction 
sentence into a 
paragraph. 
 
5. Associating  The students 
work in pairs 
to complete 
their task. 
 The teacher 
give a time 10-
20 minutes for 
the students to 
complete their 
task. 
 The students 
work in pairs 
to complete 
their task. 
 
6. communicati
on 
 the teacher 
with the 
students did 
corrections 
based on what 
they write. In 
Practice, after 
did evaluation 
 The teacher 
evaluate the 
grammartical 
and the teacher 
did reflection 
on how the 
students 
performed in 
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the teacher 
explained how 
to write 
description 
paragraph by 
paying 
attention the 
grammar and 
the teacher did 
reflection on 
how the 
students 
performed in 
the task. 
the task. 
 
7. Closing   Teacher 
conclude the 
result of 
learning 
process  
 The teacher 
delivers the 
material to be 
learned the 
material at the 
next meeting 
 Teacher 
conclude the 
result of 
learning 
process  
 The teacher 
delivers the 
material to be 
learned the 
material at the 
next meeting 
    
       Based on the table the researcher found that in opening activity the 
teacher did in teaching the material giving and responding instruction is a 
same as with the lesson plan. In observation activity the researcher found 
on observation there is some differences with the lesson plan. Start in the 
opening, main activity and closing. Based on the activities by the teacher 
above the are some similarities that have done by the teacher in the real 
activities of teaching in the lesson plan. 
      The result of observation for VIII PK that hold by Mrs. Nur Aida 
on August, 30
th 
2018, at 08.35-09.55 can be explained bellow. At the 
same time, she was teaching the material of Giving and Responding 
Instruction. The teacher used task based language teaching method for 
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helped the students in writing skill. The material can be shown on the 
appendices. There are 23 students in the PK classroom when teaching 
writing. 
1.) Opening  
      The researcher observed teaching learning process which 
undergoing at eight grade students of PK class. The teacher cames at 
08.37, then the teacher open the lesson with said 
“assalammualaikum wr.wb , good morning and how are you today” 
followed by asking the students conditional. Finishing greeting the 
teacher give motivation to the students about the material today. 
2) Main Activity 
a) Observing  
In step observing( introducing the topic), the teacher explained 
the material about giving and responding instruction with the 
image media and step by step method. The teacher asks the 
students to observing the picture and instruction picture for 
example “Come in Please! , Please put the book on the table!” 
etc. 
b) Questioning  
 In step questioning( introducing the task), the teacher asks to 
the students about the material today, based on the picture such as 
the meaning, example of instruction sentences with used 
imperative . 
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           Teacher         : So, what is giving instruction? 
          Students        : untuk memberi perintah bu. 
                               Teacher       : jadi kalian sudah paham ya kalimat instruksi 
 
Then, the teacher continues the material and after finishing 
explaining the material about giving and responding instruction, 
then teacher confirm the students whether understand to the 
material or not as bellow: 
Teacher : any question students ? 
Students : no mom. 
 
Then,after the students understand, the teacher also explained that 
for this meeting the students have two obligation. First the 
students must identify each sentence and the second the students 
must be able to arrange sentences and make the instruction 
sentences into a description paragraph. 
c) Collecting Information 
 In collecting information(the cycle task; task),  the teacher 
divided the students into pairs, and then the teacher distributes 
worksheet to students. The teacher also give explanation about the 
picture in worksheet. 
Teacher : here there are some instruction sentences, Jadi 
tugas kalian mendeskripsikan bahwa pukul sekian 
nia menyapu lantai and the nia sweeping in the 
yard? Understand? 
 Students : iya mom. 
 
d) Associating 
In associating (planning, report), in here the teacher give a 
time 10-20 minutes for the students written in worksheet. The 
activity the students arrange instruction sentence and make a 
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description paragraph, but the teacher also explain again about 
generic structure, after finished the teacher give instruction to the 
students to exchange their task then students asked to correct 
grammartical eror. 
     Teacher  : jadi nanti yang menyusun deskripsi A harus 
mengkoreksi deskripsi B, begitupun sebaliknya. 
Perhatikan tepat / tidaknya grammarnya. Paham? 
 Students   : iya mom. 
 
e) Communication  
In communication ( language focus: analysis, practice) in 
analysis, the teacher with the students did corrections based on 
what they write. In Practice, after did evaluation the teacher 
explained how to write description paragraph by paying attention 
the grammartically and the teacher did reflection on how the 
students performed in the task. 
3) Closing  
 Before the teacher left the class, the teacher gave a summary about 
the material today, and she also told the next material is giving 
invitation and then she also gave reflection for students to learn more 
about grammartically. After this she closed the meeting by saying 
hamdalah together with the students. Then, she left the class and say 
wassalamu’alaikum Wr.Wb. then the student answer wa’alaikumsalam 
Wr.Wb.  
The process of teaching method used by the teacher in writing 
class at eight grade students of PK class in MTs N 3 Boyolali (first 
observation on August 30
th 
2018) can be describe in detail as follows: 
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Table 4.3 Summary of the Finding in Teaching Method used by 
the Teacher in Writing Class. 
Teaching Learning Process 
No  Activities  Procedure  
1. Opening  - 
    2. Observing Introducing the topic lesson: the 
teacher explained the material 
about giving and responding 
instruction with the image media 
and step by step method. The 
teacher asks the students to 
observing the picture and 
instruction picture for example 
“Come in Please! , Please put 
the book on the table!” etc. 
3. Questioning Introducing the task : the teacher 
ask to the students about the 
material today, based on the 
picture such as the meaning, 
example of instruction sentences 
with used imperative and the 
teacher also explained that for 
this meeting the students have 
two obligation for doing task. 
 
4. Experimenting/ 
collecting 
information  
The cycle task; task :  the teacher 
divided the students into pairs, 
and then the teacher distributes 
worksheet to students. The 
teacher also give explanation 
about the picture in worksheet. 
    5. Associating  Planning : in here the teacher 
give a time 10-20 minutes for 
the students written in 
worksheet. The activity the 
students arrange instruction 
sentence and make a description 
paragraph, but the teacher also 
explain again about generic 
structure. 
Report : The teacher give 
instruction to the students to 
exchange their task then students 
asked to correct grammartical 
eror. 
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6. Communicating  Language focus: in analysis, the 
teacher with the students did 
corrections based on what they 
write. In Practice, after did 
evaluation the teacher explained 
how to write description 
paragraph by paying attention 
the grammartically and  
Practices: the teacher did 
reflection on how the students 
performed in the task. 
 
7.  Closing  - 
 
      From observation it can be seen that English teacher used Task 
Based Language Teaching. According willis in Fauziati (2009:157) that 
stage in implementing task based teaching in a classroom which they are 
the pre-task stage, the task cycle and the language focus. In the pre-task, 
introduction the topic and the task, English teacher explore students 
mindset about topic what learn this day. Here, the English teacher gave 
example to the students and asks students to arrange instruction sentences 
and make a paragraph based on giving instruction sentence with used 
generic structure of descriptive text. It has purpose so that the students 
understand about the topic. In the task cycle can be broken down into 
three stages: task in which the students did the task: planning, prepare 
written and report; report the students submit their task to the teacher. In 
language focus, analysis, English teacher did evaluation, she did 
correction about grammatical structure (simple present tense) in the 
students’ worksheet and practices, the teacher did reflection on how the 
students performed in the task. 
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b. Second Observation 
Table 4.4 The Similarities or Differences between Observation and     
Lesson Plan in Teaching Writing  
No  Activity  Observation  Lesson Plan  
1. Opening   The teacher 
opened the 
meeting 
with 
assalammu
alikum,  
 The teacher 
gave 
information 
about the 
material 
this day. 
 The teacher 
reviewing 
the material 
yesterday 
 The teacher 
opened the 
meeting with 
assalammualik
um,  
 The teacher 
gave 
information 
about the 
material this 
day. 
 The teacher 
reviewing the 
material 
yesterday 
2. Observing  The teacher 
asked the 
students to 
prepare 
english 
book and 
the teacher 
explain the 
material 
about 
“Giving 
and 
Responding 
Invitation.” 
 
 The teacher 
asked the 
students to 
prepare english 
book and the 
teacher explain 
the material 
about “Giving 
and 
Responding 
Invitation. 
 The teacher 
and students 
observe the 
picture of 
invitation 
3. Questioning   The teacher 
guides 
students to 
ask 
questions 
about the 
observed 
image. 
 After students 
observe, 
students ask 
about the 
material or 
new 
vocabulary 
that relates to 
the material. 
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4. Experimentin
g/ 
Collecting 
information  
 The teacher 
gives an 
explanation 
of how the 
formed 
group. 
 The teacher 
asks the 
students to 
make 
conversatio
n about  
 The teacher 
gives an 
explanation of 
how the 
formed group. 
 Students are 
asked to pair 
and must make 
a dialogue 
about 
Invitation. 
5. Associating  The teacher 
give a time 
10-20 
minutes for 
the students 
to complete 
their task. 
 The teacher 
give a time 10-
20 minutes for 
the students to 
complete their 
task. 
 Students 
identify 
lingustic 
elements in 
inviting 
sentences. 
6. Communicati
on 
 After 
students are 
finished, the 
teacher asks 
the studets  
to collect 
their 
assignments 
 The teacher 
evaluates 
the 
student’s 
writing 
 The teacher 
evaluates the 
student’s 
writing  
 The teacher 
give reward to 
students 
7. Closing   Teacher 
conclude 
the result of 
learning 
process. 
 The teacher 
gave the 
students 
homework 
(Activity7 
page 36) 
 Teacher 
conclude the 
result of 
learning 
process. 
 The teacher 
gave the 
students 
homework 
(Activity7 page 
36) 
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 The teacher 
delivers the 
material to 
be learned 
the material 
at the next 
meeting 
 The teacher 
delivers the 
material to be 
learned the 
material at the 
next meeting 
 
     Based on the table the researcher found that in opening activity the 
teacher did in teaching the material giving and responding invitation is a 
same as with the lesson plan. In collecting information and 
communication activity the researcher found on observation there is 
some differences with the lesson plan. Start in the opening, main activity 
and closing. Based on the activities by the teacher above the are some 
similarities that have done by the teacher in the real activities of teaching 
in the lesson plan. 
         The result of observation for VIII PK that hold by Mrs. Nur Aida on 
September, 04
th 
2018, at 10.10-11.30 can be explained bellow. At the 
same time, she was teaching the material of Giving and Responding 
Invitation. The teacher use cooperative learning method for helped the 
students in writing skill. The material can be shown on the appendices. 
There are 23 students in the PK classroom when teaching writing. 
1) Opening  
       In opening, the teacher The teacher cames at 10.13, then the 
teacher open the lesson with said “assalammualaikum wr.wb” 
followed by asking the students conditional. Finishing greeting the 
teacher reviewing the material today and give motivation to the 
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students about the material today. The teacher prepared the material 
from textbook and the teacher ask the students to open textbook on 
page 34-35, all students did open the book and pay attention. 
2) Main Activity 
a) Observing  
 In observing, the teacher explained the material about giving 
and responding invitation with the image media and the teacher 
asks the students to observing the picture and instruction picture 
for example “Let’s go the canteen”, “Will you join us the 
library”, “Can i join you?”  etc. The teacher will be used 
cooperative learning method. 
b) Questioning  
In questioning, the teacher ask to the students about the 
material today, based on the picture such as the meaning, example 
of giving invitation. 
Teacher  : today we learn about giving and responding 
invitation, do you know tentang invitation, 
invite? 
Students    : mengajak mom. 
Teacher  : iya betul, jadi dibuku kalian itu ada beberapa 
kalimat mengajak beserta responnya.. paham ya 
? 
Students  : iya mom paham. 
 
After the teacher explain the meaning and example of giving and 
responding invitation, students ask to teacher about the new 
vocabulary. 
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c) Collection information  
 In collection information, here the teacher used cooperative 
learning with the teacher gives an explanation how the formed 
groups and ask students to pay attention, then the teacher gives 
task to student to write a dialogue. 
Teacher :”sebelum kalian mengerjakan tugas, saya akan 
menjelaskan tentang pembagian kelompok, jadi 
nanti kalian mengerjakannya secara berpasangan, 
kalau sudah paham silahkan cari pasangan. 
Students : baik bu.(saling mencari pasangan). 
 
Before the students write a dialogue, the teacher explains how to 
make a dialogue using invitation sentences, then students are asked 
to observe examples of invitation on page 35.(The detail dialogue 
would be explained in appendices). 
Teacher  :“look at the picture bellow, then make       
conversation as the example give. Jadi nanti kalian 
membuat dialog seperti contoh diatas”. 
Students : “baik mom.” 
 
After that, the student sit with their partners and start preparing to 
make a dialogue. 
d) Associating  
 In associating, here the students begin to make dialogue and 
the teacher helps the pairs during the students work on the task. 
The teacher explains the use of grammar and tells if students ask 
about vocabulary that does not understand. 
Teacher : please perhatian grammarnya dan kalau kalian 
tidak mengerti arti katanya silahkan tanya. 
Students : yes mom,  
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Teacher : ini kalian bekerja secara berpasangan jadi kalau 
temanmu tidak ikut mengerjakan tidak usah dtulis 
namanya. 
 
Then, the teacher gave 10-20 minutes for students to make their 
task, after finished the students exchange their task and students 
asked to correct the grammatical eror. 
e) Communication  
In communication, the teacher tests the students’ 
knowledge about today’s material, and the teacher asks one 
students to present the results, after finish the teacher asks the 
students to collect their tasks. The teacher advise students to study 
again and your writing is still a lot of mistakes. 
f) Closing  
Finally, the electric bell rang, the teacher gave conclusion 
for today’s material then the teacher gives student’s homework 
“Please do page 36”. After, she closed the meeting by saying 
hamdalah together with the students. Then, she left the class and 
say wassalamu’alaikum Wr.Wb. then the student answer 
wa’alaikumsalam Wr.Wb.  
The process of teaching method used by the teacher in 
writing class at eight grade students of PK class in MTs N 3 
Boyolali (second observation on September 4
th 
2018) can be 
describe in detail as follows: 
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Table 4.5 Summary of the Finding in Teaching Method used by 
the Teacher in Writing Class. 
Teaching Learning Process 
No  Activities  Procedure  
1. Opening  - 
    2. Observing The teacher explained the 
material about giving and 
responding invitation with the 
image media and the teacher 
asks the students to observing 
the picture and instruction 
picture for example “Let’s go 
the canteen”, “Will you join us 
the library”, “Can i join you?”  
etc.The teacher will be used 
cooperative learning method. 
 
3. Questioning The teacher ask to the students 
about the material today, based 
on the picture such as the 
meaning, example of giving 
invitation and the teacher 
explain the meaning and 
example of giving and 
responding invitation, the 
teacher explains students about 
how to form a groups/pairs team 
and help groups to do the right 
learning. 
 
 
4. Experimenting/ 
collecting 
information  
the teacher asks students to pay 
attention the dialogue they will 
make and the teacher gives 
opportunity for students to ask 
again, if they do not understand 
about making conversation. The 
students search for information 
in textbook and open 
dictionaries. (The detail dialogue 
would be explained in 
appendices). 
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    5. Associating  the students begin to make 
dialogue and the teacher helps 
the pairs as long as the students 
work on the task. The teacher 
explains the use of grammar and 
tells if students ask about 
vocabulary that does not 
understand. The teacher gave 
10-20 minutes for students to 
make their task, after finished 
the students  exchange their task 
and students asked to correct the 
grammatical eror. 
 
 
6. Communicating  The teacher tests the students’ 
knowledge about today’s 
material and the teacher asks one 
of the students to present the 
results, after finish the teacher 
asks the students to collect their 
tasks. The teacher advise 
students to study again and your 
writing is still a lot of mistakes. 
 
7.  Closing  - 
 
       From observation it can be seen that English teacher used 
Cooperative Learning method. According to Richard and Rodges 
(2001:200-201) the procedure work in cooperative learning following 
ways; the teacher present information to students by the material giving 
and responding invitation, and then the teacher explains to students how 
to form study groups in teaching learning process, in the observation 
class that the teacher form pairs. The purposes of groups/pairs will help 
each group to do the task, next the teacher guides the groups/pairs during 
teaching learning process. Here the teacher guides the students about the 
use of grammar and tells if students ask about vocabulary that does not 
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understand. In the last step the teacher evaluates student learning 
outcomes and each group present their work and then the teacher is 
looking for aways to appreciate results individual and groups, but in 
observation or last activity the teacher not give reward the students. 
c. Third Observation 
Table 4.6 The Similarities or Differences between Observation and     
Lesson Plan in Teaching Writing  
No  Activity  Observation  Lesson Plan  
1. Opening   The teacher 
opened the 
meeting with 
assalammual
ikum,  
 The teacher 
gave 
information 
about the 
material this 
day. 
 The teacher 
opened the 
meeting with 
assalammualik
um,  
 The teacher 
gave 
information 
about the 
material this 
day. 
2. Observing  The teacher 
asked the 
students to 
prepare 
english book 
and the 
teacher 
explain the 
material 
about 
“Giving and 
Responding 
Permission.” 
 
 The teacher 
asked the 
students to 
prepare english 
book and the 
teacher explain 
the material 
about “Giving 
and 
Responding 
Permission.” 
 
3. Questioning   The teacher 
guides 
students to 
ask questions 
about the 
observed 
image. 
 After students 
observe, 
students ask 
about the 
material or 
new 
vocabulary 
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that relates to 
the material. 
4. Experimentin
g/ 
Collecting 
information  
-  The teacher 
give a time 10-
20 minutes for 
the students 
understand the 
material 
 The teacher 
have student 
worksheet and 
will be shared 
with students  
 The teacher 
explain the 
task from the 
worksheet 
 
5. Associating -  Students 
discuss the use 
of expressions 
asking 
permission in 
daily life using 
English. 
process 
 Students 
search for 
information by 
read the 
textbook on 
page 37. 
6. Communicati
on 
 The teacher  
asks 
discusses 
student work 
and evaluates 
together and 
performs the 
drilling of 
task language 
components 
such as 
words, 
expressions 
and sentences 
structures. 
 The teacher  
asks discusses 
student work 
and evaluates 
together and 
performs the 
drilling of task 
language 
components 
such as words, 
expressions 
and sentences 
structures. 
58 
 
7. Closing   Teacher 
conclude the 
result of 
learning 
process. 
 the teacher 
called 
random so 
that students 
came in front 
of class to 
read their 
homework. 
 The teacher 
gave did 
reflection on 
how the 
students’ 
performed in 
the task 
 The teacher 
delivers the 
material to be 
learned the 
material at 
the next 
meeting 
 Teacher 
conclude the 
result of 
learning 
process. 
 The teacher 
gave did 
reflection on 
how the 
students’ 
performed in 
the task 
 The teacher 
delivers the 
material to be 
learned the 
material at the 
next meeting 
 
Based on the table the researcher found that in opening activity the 
teacher did in teaching the material giving and responding permission is a 
same as with the lesson plan. In observation activity the researcher found 
on observation there is some differences with the lesson plan, because in 
third meeting was observed the researcher only found three activities 
such as observing, questioning and communication. Start in the opening, 
main activity and closing. Based on the activities by the teacher above 
the are some difference  that have done by the teacher in the real 
activities of teaching in the lesson plan. 
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The result of observation for VIII PK that hold by Mrs. Nur Aida 
on September, 06
th 
2018, at 08.35-09.55 can be explained bellow. 
1) Opening  
 In opening, the teacher The teacher cames at 08.40, then the 
teacher open the lesson with said “assalammualaikum wr.wb” 
followed by asking the students conditional. Finishing greeting the 
teacher give motivation to the students about the material today. The 
teacher prepared the material from textbook and the teacher ask the 
students to open textbook on page 36 all students did open the book 
and pay attention. 
2) Main Activities  
In the main activity only one hour lesson, so the teacher only uses 
three aprroaches namely observing, questioning and communication 
with using task based language teaching method. 
a) Observing  
 In observing, the teacher introduction the topic and asks the 
students to observed examples of conversation giving and 
responding permission. 
b) Questioning  
In questioning, In step questioning (introducing the task), the 
teacher ask to the students about the material today, based on the 
picture such as the meaning, example of permission . 
    Teacher     : what is giving permission ? 
     Students    : untuk memberikan izin mom. 
      Teacher     : bagus, jadi kalian sudah paham ya kalimat 
memberi izin  
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Then, the teacher continues the material and after finishing 
explaining the material about giving and responding permission, 
then teacher confirm the students whether understand to the 
material or not as bellow: 
Teacher   : any question students ? 
Students : mom, untuk mulai awalan membuat kalimat  
memberi izin bagaimana 
Teacher : tolong perhatikan buku kalian, kita bisa 
menggunakan “Can. May then Would.” Paham? 
Students : iya mom. 
 
 Because the time is limit the teacher the teacher asks students to 
open their homework. 
c) Communication  
In communication/language focus (analysis, report) in analysis 
the teacher reviewed and evaluate students’ homework and asks 
the students to pay attention grammartically, and the teacher 
performs the drilling of task language components such as words, 
expressions and sentences structures. In practices the teacher 
called random so that students came in front of class to read their 
homework. Practice, after did evaluation the teacher explained 
how writing a dialogue or paragraph by paying attention the 
grammartically and the teacher did reflection on how the students 
performed in the task. 
3) Closing  
Before the teacher left the class, the teacher gave a summary  about 
the material today, and she apologized because this meeting could not 
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discuss the material according to the lesson hours. Then, she left the 
class and say wassalamu’alaikum Wr.Wb. then the student answer 
wa’alaikumsalam Wr.Wb.  
The process of teaching method used by the teacher in writing 
class at eight grade students of PK class in MTs N 3 Boyolali (first 
observation on September 06
th 
2018) can be describe in detail as 
follows: 
Table 4.7 Summary of the Finding in Teaching Method used by the 
Teacher in Writing Class. 
Teaching Learning Process 
No  Activities  Procedure  
1. Opening  - 
    2. Observing Introducing the topic lesson: the 
teacher introduction the topic 
and asks the students to 
observed examples of 
conversation giving and 
responding permission. 
 
3. Questioning Introducing the task: The teacher 
ask to the students about the 
material today, based on the 
picture such as the meaning and 
generic structure. 
 
4. Experimenting/ 
collecting 
information  
- 
    5. Associating  - 
6. Communicating  language focus (analysis, 
report) in analysis: the teacher 
reviewed and evaluate students’ 
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homework and asks the students 
to pay attention grammartically, 
and the teacher performs the 
drilling of task language 
components such as words, 
expressions and sentences 
structures.  
In practices: The teacher called 
random so that students came in 
front of class to read their 
homework. Practice, after did 
evaluation the teacher explained 
how writing a dialogue or 
paragraph by paying attention 
the grammartically and the 
teacher did reflection on how the 
students performed in the task. 
 
7.  Closing  - 
 
From observation it can be seen that English teacher used Task 
Based Language Teaching. According willis in Fauziati (2009:157) that 
stage in implementing task based teaching in a classroom which they are 
the pre-task stage, the task cycle and the language focus. Based on the 
observation the teacher only used the pre-task, introduction the topic and 
the task, English teacher explore students mindset about topic what learn 
this day. Here, the English teacher gave the meaning and example to the 
students, in language focus, analysis, English teacher did evaluation, she 
did correction about grammatical structure in the students’ worksheet and 
practices, the teacher did reflection on how the students performed in the 
task. 
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     Based on the the interview with Mrs. Nuraida on Saturday, 
September, 08
th 
2018 about teaching learning process at the eight grade 
students of  Program Khusus class in MTs N 3 Boyolali, the researcher 
found the method used by the teacher in writing class. 
     “The teacher : untuk metode kalau di writing kita biasanya selalu 
membentuk kelompok tapi pembelajaran kita itu tadi dengan step by 
step dengan anak diberi soal atau materi dulu setelah saya selesai 
menerangkan tentang materinya. Jadi metodenya itu dengan 
mengenalkan itu dulu. Seperti artinya atau genrenya, biasanya 
dengan media gambar kan siswa lebih mudah, jadi anak-aak itu 
imajinasinya terbantu. Kalau tidak ada medianya/gambar itu sulit 
untuk mereka, tetapi balik lagi tergantung kecerdasan anak juga. 
Intinya di eriting kalau tidak dibuat kelompok dan menggunakan 
media gambar itu tidak jalan”. 
 
From the interview with Mrs. Nur Aida, S.Ag it can be related that 
core of teaching learning process in writing class was task and always 
used step by step then form the students to group. The images media is 
very helpful for students to develop their ideas in writing skill. Based on 
the observation in teaching writing the teacher does not only use one 
method but uses two method namely task based language teaching and 
cooperative learning, and here there are three material namely giving and 
responding instruction, giving and responding invitation and the third 
observation the teacher only explains the meaning and example of asking 
and responding permission. In third observation the teacher used task 
based language teaching method and for the material only discussed the 
student’s homework. 
The teacher as the person who takes responsible in teaching and 
learning process has significant role in class, role in the classroom to 
make teaching methods successfully delivered in the classroom. Based 
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on the interview and observation, can be concluded that the methods that 
used by Mrs. Nur Aida are used task based language teaching and 
cooperative learning.  
Based on the first observation, second observation, and third 
observation, it can be concluded that:  
a) In the implementation of English language teaching activities in the 
classroom teachers conduct activities as opening, main activity, and 
closing 
b) In the opening, the teacher gave motivation of the purpose the lesson, 
gave apperception, and the teacher gave motivation for students.  
c) The teacher used task based language teaching and cooperative 
learning.  
d) The teacher when used the methods, the students can goal in the 
teaching learning process. 
Based on the explanation above, it can be concluded that we  know 
with the methods  in the teaching learning process can help the teacher to 
teaching the material and get understanding the students about the 
materials.  
2. The problems faced by the English teacher and solutions in teaching 
writing at the eight grade students of Program Khusus in MTs N 3 
Boyolali 2018/2019 
a. Based on the observation and interview that had been done by the        
researcher, there are problem that happened during the process of 
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teaching writing of Program Khusus class in MTs N 3 Boyolali 
academic year 2018/2019. The problem can be classified into three. 
The teacher said: 
   “untuk problematika kami sebagai guru dalam mengaplikasikan 
sebuah metode itu kami sendiri dari guru masih terbatas 
pengetahuan kami tentang metode itu,kemudian dalam pengelolan 
kelas itu juga penting, Kedua yaitu kalau dalam writing skill, ya itu 
tadi menulis kan beda dengan yang saya katakan tadi beda dengan 
speaking atau reading, jadi jujur saja anak anak itu sebelum 
membuat paragraf mereka harus dijelaskan terlebih 
dahulu.”(Interview on September 8th, 2018). 
 
   First problem that English teacher want students understood the 
material to make a paragraph. English teacher must explain the 
material, and classroom management very influential in the 
implementation a method. 
“kemudian masalah dari kami pada waktu, kita harus mempersiapkan 
materi yang kadang yang dipersiapkan tidak hanya materi tetapi 
metode yang cocok untuk topik pembelajaran, sedangakan waktu kami 
tidak cukup untuk menggunakan metode yang kreatif. Oleh karena itu 
kita lebih sering menggunakan di writing itu membentuk kelompok 
dengan siswa diberi tugas.” (Interview on September 8th , 2018) 
 
     From the second problem, the teacher have insufficient time to prepare 
all the instructional. It is because the teacher still difficult in using the 
method to teach the students, so for teaching writing the teacher still use 
step by step and then gave a task. 
“masalah terakhir itu siswa, kadang-kadang mereka belum paham 
mengetahui penggunaan kata kerja dan tentu saja penguasaan 
vocabulrynya rendah. Biasanya itu menghambat mereka untuk 
mengembangkan ide-idenya”. (Interview on September 8th , 2018.) 
 
The third problems came from the students sides. Students lack of 
vocabulary, did not know how to use the appropriate verb in sentences. 
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b. Solutions  
“ya metodenya paling tidak kita mengenalkan dulu genrenya dengan 
media gambar, jadi anak-anak imajinasinya terbantu. Kalau tidak ada 
medianya itu sulit bagi mereka tetapi tergantung kecerdasan anak. 
Kemudian kita ajarkan secara pelan-pelan, nanti dibentuk kelompok 
kemudian ada lembar kerja, kemudian anak-anak mengidentifikasi  
lalu menuliskannya. Dan kami sebagai guru berharap diberi pelatihan 
dalam pengaplikasian sebuah metode.”( Interview with English 
teacher on September 8
th
, 2018). 
 
From the statements English teacher, it can be concluded that 
solution for those problems were used media or picture to help the 
students understand about material and it can increase vocabulary. 
Besides this, English Teacher gave task to drill the students’ vocabulary 
and students can understand about how to use appropriate verb in the 
sentences and how to make a good paragraph. The task model were 
make a paragraph, after they understood then they wrote on the 
worksheet. Besides, the teacher taught step by step as carefully as 
possible so that the students can understand about lesson, especially in 
writing skill. The teacher hopes to given training in the use of a method 
in teaching learning process. 
B. Discussion  
     In this section the researcher tries to discuss the research findings. The 
researcher tries to explain the teaching method used by the teacher in 
classroom with the theory of task-based language teaching and cooperative 
learning  using table in order to make clearly about method that use by 
English teacher in teaching writing at the eight grade students in Program 
Khusus class. 
67 
 
1. The method used by English teacher to teach writing at the eight 
grade students in Program Khusus class academic year 2018/2019. 
Table.4.8 Application Task-Based Language Teaching in Classroom. 
Teaching Learning Process 
No  Activities  Procedure  
1. Opening  - 
   2. Observing Introducing the topic lesson: the 
teacher explained the material 
about giving and responding 
instruction with the image media 
and step by step method. The 
teacher asks the students to 
observing the picture and 
instruction picture for example 
“Come in Please! , Please put 
the book on the table!” etc. 
3. Questioning Introducing the task : the teacher 
ask to the students about the 
material today, based on the 
picture such as the meaning, 
example of instruction sentences 
with used imperative and the 
teacher also explained that for 
this meeting the students have 
two obligation for doing task. 
 
4. Experimenting/ 
collecting information  
The cycle task; task :  the teacher 
divided the students into pairs, 
and then the teacher distributes 
worksheet to students. The 
teacher also give explanation 
about the picture in worksheet. 
 
    5. Associating  Planning : in here the teacher 
give a time 10-20 minutes for 
the students written in 
worksheet. The activity the 
students arrange instruction 
sentence and make a description 
paragraph, but the teacher also 
explain again about generic 
structure. 
Report : The teacher give 
instruction to the students to 
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exchange their task then students 
asked to correct grammartical 
eror. 
 
6. Communicating  Language focus: in analysis, the 
teacher with the students did 
corrections based on what they 
write. In Practice, after did 
evaluation the teacher explained 
how to write description 
paragraph by paying attention 
the grammartically and  
Practices: the teacher did 
reflection on how the students 
performed in the task. 
 
7.  Closing  - 
 
Table.4.9 Application Cooperative learning in Classroom. 
Teaching Learning Process 
No  Activities  Procedure  
1. Opening  - 
    2. Observing The teacher explained the material 
about giving and responding 
invitation with the image media 
and the teacher asks the students 
to observing the picture and 
instruction picture for example 
“Let’s go the canteen”, “Will you 
join us the library”, “Can i join 
you?”  etc.The teacher will be 
used cooperative learning 
method. 
 
3. Questioning The teacher ask to the students 
about the material today, based on 
the picture such as the meaning, 
example of giving invitation and 
the teacher explain the meaning 
and example of giving and 
responding invitation, the teacher 
explains students about how to 
form a groups/pairs team and 
help groups to do the right 
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learning. 
 
 
4. Experimenting/ 
collecting 
information  
the teacher asks students to pay 
attention the dialogue they will 
make and the teacher gives 
opportunity for students to ask 
again, if they do not understand 
about making conversation. The 
students search for information in 
textbook and open dictionaries. 
(The detail dialogue would be 
explained in appendices). 
 
    5. Associating  the students begin to make 
dialogue and the teacher helps the 
pairs as long as the students work 
on the task. The teacher explains 
the use of grammar and tells if 
students ask about vocabulary that 
does not understand. The teacher 
gave 10-20 minutes for students to 
make their task, after finished the 
students  exchange their task and 
students asked to correct the 
grammatical eror. 
 
 
6. Communicating  The teacher tests the students’ 
knowledge about today’s material 
and the teacher asks one of the 
students to present the results, 
after finish the teacher asks the 
students to collect their tasks. The 
teacher advise students to study 
again and your writing is still a lot 
of mistakes. 
 
7.  Closing  - 
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 According to Willis (in Fauziati 2009:157) that stages in 
implementing task based teaching in a classroom which they are the pre-
task stage, the cycle and language focus. In the pre-task, the English 
teacher explored students mindset about topic what they learn. The 
English teacher gave the meaning and example to the students about the 
material. It has purpose so that the students understand about the topic. 
The cycle can be broken down into three stages: task in which the students 
did the task; planning, prepare written report; report when the students 
submit their task to the teacher. In language focus English teacher 
evaluation, she did reflection on how the students performed in the task.  
In other word, Willis (in Jeremy Harmer 1998:63) suggest three basic 
stages the pre-task, the task cycle and the language focus. In the pre-task 
stages, the teacher explores the topic with the class and may highlight 
useful words phrases, helping students to understand the task instruction. 
During the task cycle stage, the students perform the task in group then 
each pairs discuss the task that given by the teacher. The language focus 
stage, the teacher monitors did evaluate, the teacher did  reflection on how 
the students performed in the task. 
 According Richards and Rodgers (2001:172) Cooperative Learning is 
an approach to teaching that makes maximum use of cooperative activities 
involving pairs and small group of learners in the. The traditional models 
of classroom learning tend to be more teachers centered that fostered 
competition rather than cooperation. In the second or foreign language 
teaching is seen as allied to the principle of communication Language 
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Teaching. It has been adopted as a way of promoting communicative 
interaction in the classroom. The procedure work in Cooperative Learning  
following ways: 
a. The teacher assigns students to pairs with at least one good reader on 
each pair. 
b. Students A describes what he or she is planning to write to students B, 
who listen carefully, probes with a set of questions and outlines 
students’ ideas. 
c. This procedure is reversed, with students B describing what he or she 
is going to write. 
d. The students individually research the material they need for their 
compositions. 
Based on the theory and observation above, in conclusion what the 
teacher uses two method namely task based language teaching and 
cooperative learning. In first observation the teacher use frame work of 
Task Based Language Teaching, there are stages in implementing task 
based teaching in a classromm which they are the pre-task stage 
(introduction the topic and the task), the task cycle (task, planning, report) 
and the language focus (analysis and practices).  
In the second observation, the teacher use frame work of Cooperative 
Learning with involves students’ learning each other group/pair. Then, in 
thrid observation, the teacher use frame work of Task Based Language 
Teaching, the stages used are  the pre-task, (introduction the topic and the 
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task), English teacher explored students mindset about topic what they 
learn  and language focus (analysis and practice ). 
2. The problems faced by the English teacher and the solution in teaching 
writing at the eight grade of Program Khusus in MTs N 3 Boyolali 
2018/2019 
The According to Depdiknas 2005 (in Rohmadi, 2013:12) teaching 
problems relate to internal and external condition. Internal condition 
includes teacher, material, interaction pattern, media and technology, 
learning situation, and system where as external condition includes 
environment where teaching and learning process occur.  
Based on the theory above, the researcher iclined with the internal 
condition. The problem in teaching writing at the eight grade students in 
Program Khusus class, first problem that English teacher wants students 
understood about grammatical structure in writing skill, then for a method 
the teacher hopes to be given training in the use of a method in the teaching 
learning process. 
Second problems, the teacher have insufficient time to prepare all the 
instructional, because the teacher has difficulty in using the method to teach 
the students, so for teaching writing the teacher still use step by step and 
then gave the task. 
The third problem, came from the students sides. Students lack 
vocabulary, did not know how to use the appropriate verb in the sentences. 
Based on the theory related to problem faced by the teacher and students, it 
can be conclude that the problem faced by the teacher are the teacher have 
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insufficient time and the students lack vocabulary. The problem in writing 
is linguistics problem because of the grammar and the structure in using 
English.  
Solution for this problem, when teaching learning process especially in 
writing. Before the teacher gave task, usually the English teacher form a 
pairs and model of the tasks were make a paragraph. Besides, the teacher 
taught step by step as carefully as possible so that the students can 
understand about the lesson. When teaching learning process, the teacher 
used mix language, English-Indonesia so that the students know and 
understand about the lesson. Then for a method in here, the teacher hopes 
to be given training in the use of a method in the teaching learning process. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
The researcher concerns several points from finding research and discussion 
about “AN ANALYSIS OF TEACHING WRITING METHOD USED BY THE 
TEACHER AT EIGHT GRADE STUDENTS OF PROGRAM KHUSUS IN MTs N 
3 Boyolali Academic Year 2018/2019. The researcher can be concluded as 
follows: 
A. Conclusion  
Based in the result of the research, the researcher can be concluded that as 
follow: 
1. Method that used by English teacher to teach writing at eight grade in 
Program Khusus of MTs N 3 Boyolali academic year 2018/2019 
The teacher did on the first observation and third observation were 
all in line to framework of Task Based Language Teaching. In second 
observation were all line to framework Cooperative Learning. There are 
three procedure in implementing task based language teaching in 
classroom, which they are the pre-task stage, the task cycle and the 
languages focus, but in cooperative learning essentially involves students’ 
learning form each other in groups/pairs. 
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2. The problem faced by English teacher and the solutions in teaching 
writing at eight grade in Program Khusus of MTs N 3 Boyolali 
academic year 2018/2019 
a. The Problem  
1)  The teacher have insufficient time to prepare all the instructional 
especially in applying a method and the teacher knowledge about 
the methods is still limited. 
2)  students were lack of vocabulary and did not know how to make 
a good paragraph and did not know to use the appropriate verb in 
the sentences. 
b. The solutions  
     The teacher gave tasks to increase the student vocabulary, model 
of task were arrange a sentences to become a paragraph. Besides, the 
teacher taught step by step as carefully as possible so that the students 
can be understand about the lesson. The teacher hopes to be given 
training in the use of a method in the teaching learning process. 
B. Implication  
 This research  is important because writing is one of the skills that be 
know by the students especially for academic purpose. Besides, writing also 
important for occupational purpose, for make letter, agreement and so on. 
Writing is very important, for academic and occupational purpose. 
Method in teaching learning is used to stimulate the purpose of the 
study. The Purpose of the learning can goal with appropriate method in 
learning process, and succesful lessons depend on use of teaching mehod. 
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Therefore, this research can be used for the teacher to teach well 
using appropriate method to teach writing. The understanding of writing skill 
can bring many benefits for people who need it for academic and/or 
occupational purpose.  
C. Suggestions 
1. Suggestion for the teacher 
This research can be a reference for the teacher to teach writing skill. 
Besides, it can be an evaluation for the teacher. The teacher will be able to 
know how to teach well using appropriate method to teach writing skill. 
The best and appropriate method will be reach the best result and success 
to understand about writing skill. 
2. Suggestion for the students 
a. The students have to increase their vocabulary. 
b. The students should be discipline and more diligent to practice 
English in their daily activities 
3. Suggestion for another researcher 
a. The researcher hopes this research will guide the other researchers as 
the references to conduct research about the method of teaching 
writing 
b. The research created a new research using the same method for a 
different subject. 
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APPENDIX 1 
FIELD NOTE OF OBSERVATION 
1. First observation. 
Name of class     :    VIII PK 
Name of teacher  :  Mrs. Nuraida 
Participants         :   23 students  
Time                   :   08:35- 09:55 WIB 
The researcher observed teaching learning process which 
undergoing at eight grade students of PK class on Thursday, 30 August 
2018. Before the lesson began Mrs. Nuraida as a subject teachers 
allowed me to meet with students and revealed the objectives of 
research. The researcher sat at the back of class for observing the 
teaching learning process. The first, Mrs. Nuraida opened the teaching 
learning process by saying salam and Basmallah together, in order, the 
process of teaching in success until the end of meeting. Then, Mrs. 
Nuraida explained the purpose of the lesson about “ Giving and 
Responding Instruction.” 
The teacher explained about the material this day. That is 
definition of giving instruction. The teacher asked the student to 
prepare English book “Buku Ajar Siswa” and then the students asked 
to show examples of dialogue instruction. Students pay attention with 
the sentences from the teacher about the example. Teacher asked the 
students, “So, what is Giving Instruction?” one students answered, “ 
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untuk memberi perintah.” After that the teacher gave explanation about 
definition of giving and responding instruction. 
The teacher directed the students to open English book  on page 
32, there are picture of dialogue about giving and responding 
instruction. After the teacher explain the material, the teacher divided a 
group each group consists two people and the teacher give a task. the 
teacher  also explained that for this meeting the students have two 
obligations. First the students must identify each sentence or activity 
that you think contains the instruction sentences and the second the 
students must be able to arrange and make the instruction sentences 
into a paragraph in work sheet. Mrs.Nuraida give a time just 10-20 
minutes ,after finished the teacher give instructions to students to 
exchange their task,then students asked to correct grammatical eror. 
Finally, the electric bell rang. The teacher gave conclusion and 
review about this material and closed the metting by saying thank you 
and salam. The teacher and the researcher walked out from the 
classroom. 
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2. Second observation. 
Name of class     :    VIII PK 
Name of teacher  :  Mrs. Nuraida 
Participants         :   23 students  
Time                   :    Tuesday, 4 September 2018 
This is the  second day for doing observation. The class was started 
at 10.10-11.30 WIB. The students consist 23. The researcher sat at the 
back of class. Mrs.Nuraida open the class by saying 
“Assallammualikum wr.wb.”  students answered “waalaikumsalam 
mom”. The teacher asked to the students,  She asked “ How are you 
today?” The students answer “ I am Fine and you”?  The teacher 
answered “ I am fine too”. 
The teacher continued the material in previous meeting material 
about giving and responding instruction, then the teacher explain the 
material today is “giving and responding invitation” the teacher asked 
the students to prepared  English book “Bahan Ajar Siswa”, the teacher  
ask the students, “So, what is invitation or invite?” one students 
answered, “ mengajak, mengundang mom.” After that the teacher gave 
explanation, the teacher gives an explanation how the formed groups 
and ask students to pay attention, then the teacher give instruction to 
pairs to write a dialogue of giving and responding invitation. Then, the 
teacher gave 10-20 minutes for students to make their task, then the 
teacher tests the students’ knowledge about today’s material and the 
teacher asks one students to present the results, after finish the teacher 
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asks the students to collect their tasks. The teacher advise students to 
study again and your writing is still a lot of mistakes 
Finally, the electric bell rang, the teacher gave conclusion for 
today’s material then the teacher gives student’s homework “Please do 
page 36”. After this she closed the meeting by saying hamdalah 
together with the students. Then, she left the class and say 
wassalamu’alaikum Wr.Wb. then the student answer wa’alaikumsalam 
Wr.Wb. 
3. Third observation 
Name of clas  : VIII-PK 
Participants   : 23 students  
Time             :  Thursday , 6 September 2018 
This the third observation, the class was begin 08.35-09.55 WIB. 
The students consists 23 students, the class only one hour lesson. The 
researcher sat on the corner of classroom. This day only one hour 
lesson, so the teacher asked students to open the homework on their 
book 
Mrs. Nuraida opened “Assallammualaikum wr.wb.” The students 
answer “Waalaikumsalam wr.wb.” She asked to the students “What 
did learn last week?” Students answered “Giving and Responding 
Instruction and invitation,mom”. the teacher introduction the topic and 
asks the students to observed examples of conversation giving and 
responding permission. The teacher ask to the students about the 
material today, based on the picture such as the meaning, example of 
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permission “what is giving and permission?” the students answer 
memberikan izin mom”, because the time is limit the teacher asks 
students to open their homework and then the teacher reviewed and 
evaluate students’ homework and asks the students to pay attention 
grammartically, and the teacher performs the drilling of task language 
components such as words, expressions and sentences structures. 
After, the teacher called random so that students came in front of class 
to read their homework Mrs. Nuraida asks “ Please Sultan and 
Dachroni read the dialogue with expression of invitation, after did 
evaluation the teacher explained how write by paying attention the 
grammartically and the teacher did reflection on how the students 
performed in the task. 
Before the teacher left the class, the teacher gave a summary  about 
the material today, and she apologized because this meeting could not 
discuss the material according to the lesson hours. Then, she left the 
class and say wassalamu’alaikum Wr.Wb. then the student answer 
wa’alaikumsalam Wr.Wb. This day 
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                                          APPENDIX 2 
                                         INTERVIEW 
1. Interview with the teacher 
a. Interview with Mrs. Nuraida  
Time      : 8 September 2018. 
Setting   : In the teacher office 
X           : Interviewer 
Y           : Mrs. Nuraida 
 
X : Assallammualaikum Mrs. Nuraida. 
Y : Waalaikumsalam,please wait,yes ? 
 (Waalaikumsalam, tunggu sebentar ya ?) 
X : Yes Mom. 
X : Where do we  interviews? At the office yes? not too  crowded.. 
 (ini mau interview dimana? Di kantor saja ya biar tidak terlalu     
ramai). 
Y : Yes mom, isn't today teaching mom ? 
      ( Iya bu, apakah  hari ini tidak mengajar bu)? 
X : Later last hour ,so it's time for a break. 
(Nanti mbk jam terakhir jadi ini waktunya istirahat). 
Y : Hehe yes ma'am I immediately started, ma'am. This is my research 
about  teaching writing methods used by the teacher in PK class, so 
later I asked about it. For the first question, ma'am, do you think 
writing is important or not in learning English? 
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     (Hehe iya bu. saya langsung mulai saja ya bu. Begini bu penelitian 
saya berkaitan tentang teaching writing method used by the 
teacher in PK class, jadi nanti saya tanya-tanya seputar itu bu. 
Langsung ke pertanyaan pertama ya bu ,menurut ibu  writing itu 
penting atau tidak bu didalam pembelajaran bahasa inggris) ? 
X : Good, for writing that is important only in writing exams are not 
too highlighted for students' abilities, the writing is not separated 
from other skills so writing is very important in English. 
 (Baik, untuk writing itu penting hanya di ujian writing tidak 
terlalu ditonjolkan untuk kemampuan siswa, writing itu tidak 
terlepas dengan keterampilan yang lain jadi writing itu sangat 
penting dalam bahasa inggris). 
Y : According Mrs. Nuraida, as a teacher, how is the method, ma'am? 
(Kalau menurut ibu sendiri sebaga guru, metode itu seperti apa   
bu)? 
X : Emt my opinion the method is a way, our direction in delivering a 
learning material. 
(Emt kalau menurut saya  metode itu sebagai cara, arahan kita 
dalam menyampaikan sebuah materi pembelajaran). 
Y : Next mom, what the  method use in learning English especially in 
improving students in writing? 
          (Kemudian bu, metode apa  yang digunakan ibu dalam 
pembelajaran bahasa inggris khususnya dalam peningkatan siswa 
dalam menulis) ? 
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X : For the method we did, to be honest our method was not too 
varied, we still took many methods from KTSP. and for the 
material  yesterday I used a step-by-step method because the first 
student had to be given a picture because the child was easily 
helped and could imagine they finally wrote. 
(Untuk metode yang kami lakukan, jujur saja metode kami itu 
belum terlalu bervariasi, kami masih banyak mengambil metode-
metode dari KTSP . dan untuk materi kemarin saya menggunakan 
metode step by step karena siswa pertama harus diberi gambaran 
karena anak mudah terbantu dan bisa berimajinasi akhirnya 
mereka menulis dan metode yang kami gunakan setiap selesai 
pembelajaran anak selalu kami beri tugas). 
Y : Yesterday from the third meeting and observations, which method   
was the most effective for students? 
 (kemarin dari tiga Pertemuan dan observasi, yang paling efektif 
untuk siswa itu metode yang bagaimana bu )? 
X : Good, for yesterday's material, We more used step by step method 
because in writing we more first introducing the word into the 
sentence we arrange it into a paragraph, from which we introduce 
the child to the paragraph. At least we introduce, then students look 
for where the Instruction sentence is found after they know they are 
telling the instruction words then they identify and write it in 
paragraph form. Yesterday it was 3 meetings, so every time I 
finished explaining the material and students understood I always 
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gave them assignments. As students make dialogue and made a 
description paragraph, only the third meeting was short because of 
the meeting yesterday.and the method we call is task based 
language teaching method. 
(Baik, untuk materi kemarin itu  Giving and Responding 
Instruction . kami lebih mengarah menggunakan metode step by 
step karena apa? Karena kalau di writing selama ini kita lebih 1) 
memperkenalkan dulu dari kata menjadi kalimat itu kita susun 
menjadi sebuah paragraf, dari situ kita memperkenalkan anak ke 
paragraf. Paling tidak kita memperkenalkan, kemudian siswa  
mencari dimana kalimat Instruksi ditemukan setelah mereka tahu 
mereka menceritakan kata-kata instruksi itu kemudian mereka 
mengidentifikasi lalu menuliskannya kebentuk paragraf. Dan 
kemarin itu kan 3 kali pertemuan ya setiap saya selesai 
menjelaskan materi dan siswa  paham saya selalu memberi mereka 
tugas. Seperti siswa membuat dialog dan membuat paragraf 
deskripsi , hanya saja pertemuan ketiga waktunya pendek karena 
rapat kemarin). 
Y : Yes ma'am, but have you never been able to counsel about the 
method of teaching methods? 
(Iya bu, tapi pernah tidak ibu dapat penyuluhan tentang metode 
metode pengajaran bu)? 
X : For special counseling, we do not find it, only we use the term 
ourselves to find out the types of methods so that we can improve 
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the method in the learning process. If what we have ever gotten, 
taking part in the MGMP / Workshop, we usually mention how 
teaching uses innovative methods, but in practice we are only 
partially honest because we have limited knowledge of our own 
and besides our limited time to manage a method in the learning 
process. 
(Untuk penyuluhan secara khusus itu kita tidak menemukan ya 
hanya kita istilahnya mencari sendiri untuk mengetahui jenis-jenis 
metode supaya kami dalam menerapkan metode dalam proses 
pembelajaran itu mengalami peningkatan. Kalau yang pernah 
kami dapatkan itu mengikuti MGMP/Workshop itu sekali-kali 
biasanya menyinggung tentang bagaimana pengajaran 
menggunakan metode-metode yang inovatif, tapi dalam 
pelaksanaannya jujur kami baru sebagian yang kami terapkan 
karena keterbatasan pengetahuan kami sendiri dan disamping itu 
juga keterbatasan waktu kami untuk mengelola sebuah metode 
dalam proses pembelajaran). 
Y : Next question ma'am, is the method used is suitable for students, 
and what is the response of the student? 
(Pertanyaan selanjutnya bu, apakah metode yang digunakan itu 
sesuai untuk siswa, dan bagaimana respon siswa bu)? 
X : For this suitability we try to adjust the learning material to the 
method we use. So far, we always teach that writing skills are 
grouped but with step-by-step methods. Emm and we see that while 
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this is the best for students, because writing is formed in groups we 
expect them to be able to develop the capabilities of each other. 
(Untuk kesesuaian ini kami berusaha untuk menyesuaikan antara 
materi pembelajaran dengan metode yang kami gunakan. Selama 
ini kami selalu mengajarkan dalam writing skill itu dibagi 2 orang 
tapi dengan metode langkah demi langkah. Emm dan kami lihat 
sementara ini yang terbaik untuk siswa-siswa, karena dengan 
menulis dibentuk pasangan itu kita mengharapkan mereka bisa 
mengembangkan kemampuan satu sama yang lain). 
Y: Yes ma'am, then talk about the problem, what problems do you face 
when you apply the method? 
(Iya bu, selanjutnya bu bicara masalah bu masalah apa yang ibu 
hadapi saat menerapkan metode bu)? 
X : For our problem as a teacher in applying a method, we ourselves 
from the teacher are still limited in our knowledge of methods, and 
the class is also very influential in applying the method. Secondly, 
if in writing skills, yes it was written differently from speaking or 
reading, so to be honest the students before making their 
paragraphs must be explained first after that they must describe and 
then they write to become a paragraph. I as a teacher, first explain 
the material and generic structure, sometimes students did not 
understand the use of verbs, and of course the use of vocabularies 
was limited. Because of their limited vocabulary, they prevented 
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them from developing their ideas for writing. Then our problem at 
the time. 
(Untuk problematika kami sebagai guru dalam mengaplikasikan 
sebuah metode , kami sendiri dari guru masih terbatas 
pengetahuan kami tentang metode , dan kelas juga sangat 
berpengaruh dalam menerapkan metode . Kedua yaitu kalau dalam 
writing skill  , ya itu tadi menulis kan beda dengan speaking atau 
reading, jadi jujur saja siswa  itu sebelum membuat paragraf 
mereka harus dijelaskan terlebih dahulu setelah itu mereka harus 
menggambarkan lalu mereka menulis untuk menjadi sebuah 
paragraf. saya sebagai guru harus menjelaskan dulu materinya 
kemudian generic structurenya. Kadang belum paham mengetahui 
penggunaan kata kerja, dan tentu saja penggunaan vocabulary 
yang terbatas. Karena vocabulary-nya mereka terbatas itu 
menghambat mereka dalam mengembangkan ide-idenya untuk 
menulis. Kemudian masalah kami pada waktu ). 
Y:  how for  limited time  problem mom? 
     (Untuk kendala waktu  bagaimana bu )? 
X : The problem is we have to prepare fresh material and then we    
prepare the method, because we as teachers must apply methods 
that are appropriate to the topic and according to the state of the 
class. While the time we have is not enough to prepare it all, not yet 
if we have an assignment from the school. So, yes, the teacher if 
learn the writing class use step by step. 
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(Masalahnya kita harus mempersiapkan materi yang fresh lalu  
kita mempersiapkan metode, karena kita sebagai guru harus 
menerapkan metode yang sesuai dengan topiknya dan sesuai 
keadaan kelas mbk. Sedangkan waktu yang kami punya tidak cukup 
untuk menyiapkan itu semua, belum kalau kami ada tugas dari 
sekolahan. Jadi ya guru kalau di pembelajaran writing metodenya 
ya harus step by step itu paling mudah buat kami ). 
Y : and then how the solution to cope problem it, especially the mother 
is a english teacher ? 
      ( Kemudian bagaimana solusi ibu sebagai guru bahasa inggris 
untuk mengatasi masalah tersebut) ? 
X : For the method,firstly  introduce the genre usually with media   
images will be easier. So the imagination of students is helped. If 
there is no media/picture will be difficult for them, but depends on 
the intelligence of the students. 
    ( untuk solusi ya dengan  metode mengenalkan Genrenya,biasanya 
dengan media gambar  lebih mudah. Jadi  imajinasinya siswa 
terbantu. Kalau tidak ada medianya/gambar itu  sulit bagi mereka, 
tapi tergantung kecerdasaan mereka). 
Y : Next, how about the evaluation? is finished direct learning giving 
an evaluation of the evaluation of one material or how? 
      (Selanjutnya bu, bagaimana untuk evaluasinya bu ?  setiap selesai 
pembelajaran ibu langsung memberi evaluasi penilaian per materi  
atau gimana bu)? 
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X : For assessments that may have been group, they will eventually be 
individual because individually it is easier to know their abilities. 
For our assessment we also sometimes experience difficulties 
because in the initial process we made group-based learning after 
the end of the lesson we took individual values / results. So for the 
time being we are still doing one chapter of learning in one 
material. 
     (Untuk penilaian yang tadinya mungkin bersifat sepasang akhirnya 
nanti bersifat individual karena secara individual itu lebih mudah 
untuk mengetahui kemampuannya secara masing-masing. Untuk 
penilaian kami juga kadang-kadang mengalami kesulitan  karena 
pada proses awalnya itu kami membuat pembelajaran dengan 
konsep berkelompok setelah akhir pembelajaran itu kami 
mengambil nilai/hasil secara individu. Jadi untuk sementara ini 
kami masih banyak melakukan penilain persatu bab pembelajaran 
persatu materi). 
Y : But ma'am, is the student writing increasing or what? 
(Tapi bu, writing siswa itu rata-rata meningkat atau gimana bu)? 
X : For the writing of students in this class, on average there is an 
increase but it is not too significant because their abilities, 
especially writing, are very influenced by the number of 
vocabularies they have because the students we have evaluated and 
conducted are still very big obstacles as we are teachers. improve 
writing skills because the students' ability to arrange words is very 
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difficult because their number of words is very limited. For the 
ability of our children to increase but still very far from what we 
expected. 
(Untuk writing siswa di kelas pk ini rata-rata mengalami 
peningkatan tapi tidak terlalu signifikan karena kemampuan 
mereka khususnya writing itu ternyata sangat dipengaruhi dengan 
jumlah vocabulary mereka miliki karena siswa selama ini yang 
kami evaluasi dan kami lakukan masih sangat besar kendala kami 
sebagai guru untuk meningkatkan writing skillnya karena 
kemampuan siswa dalam menyusun kata itu sangat sulit karena 
jumlah kata mereka itu sangat terbatas. Untuk kemampuan anak-
anak kami meningkat tapi masih sangat jauh dari apa yang kita 
harapkan). 
Y: Then ma'am, what is the difference between PK class and Regular 
classes especially in writing learning? 
(kemudian bu, bagimana perbedaan kelas PK dan kelas Reguler 
terutama dalam pembelajaran writing bu)? 
X : For the PK class the average ability is good, if the regular class is 
good but it's still good in PK class. In learning PK writing, there 
were more vocabularies, because maybe they had already taken 
private lessons outside so that their existing vocab with those given 
in school was already a lot, if in the regular class they had good 
vocabularies but maybe only a few children. Then the difference 
was located in the learning area if in the English PK it was almost a 
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few meetings if it was regular only in the morning class. So the 
opportunity to write in class PK is a lot of PK learning hours in the 
morning, there are even regular evenings that morning, only twice a 
week. 
(Kalau untuk kelas PK rata-rata kemampuannya sudah bagus, 
kalau  kelas reguler bagus tapi masih baik dikelas PK. Dalam 
pembelajaran writing PK itu lebih banyak vocabularynya, karena 
mungkin mereka sudah ikut les privat  diluar sehingga vocab 
mereka yang sudah ada dengan yang diberi di sekolahan itu sudah 
banyak, kalau dikelas reguler itu mereka vocabulary juga sudah 
bagus tapi mungkin hanya beberapa anak saja. Kemudian 
berbedanya itu terletak dipembelajaran kalau di PK bahasa 
inggris itu hampir beberapa kali pertemuan kalau di regular hanya 
kelas pagi saja. Jadi kesempatan writingnya dikelas PK itu banyak 
jam pembelajaran PK itu pagi ada, sore ada kalo reguler hanya 
pagi itu paling 2 kali seminggu). 
Y : how about the material model now in K13? 
    (selanjutnya bu kalau model materi sekarang bagaimana bu di 
K13)? 
X : In K13 there are basic abilities and core abilities. So that basic   
ability actually does not lead to Writing, Speaking, Reading, but 
rather leads to a more material approach to the UN. So now the 
material is not prominent in descriptive, narrative and so on, but 
when we explain we associate grammatically to the concept of 
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reading text, for example we teach about Imperative / Instruction 
that is more likely to be descriptive. So the way we convey it is 
easier in the form of generic structure. Because the patterns in the 
generic structure really help students understand, so the theme is 
made public, but when our teaching uses thematic approaches, the 
demands in K13 are thematic, so there is no descriptive language, 
recount etc. 
     (Kalo K13 itu di situ kan ada kemampuan dasar dan kemampuan 
inti. Jadi kemampuan dasar itu sebenarnya bukan mengarah 
kepada Writing, Speaking, Reading tapi lebih mengarah kepada 
pendekatan materi yang arahnya itu lebih ke UN. Jadi sekarang 
materi itu tidak menonjol ke descriptive, narrative dan sebagainya, 
Cuma ketika kita menerangkan itu kita mengkaitkan 
grammaticalnya itu kepada konsep-konsep reading teks itu, 
misalnya kita mengajarkan tentang Imperative/ Instruction itu 
lebih cenderung ke deskriptif. Mau tidak mau kita 
menyampaikannya lebih mudah kebentuk generic structure itu. 
Karena pola-pola yang ada didalam generic structure itu sangat 
membantu siswa memahami, jadi temanya dibuat umum tapi ketika 
pengajaran kita memakai pendekatan tematik, ya memang tuntutan 
di K13 itu tematik, jadi tidak ada lagi bahasa deskriptive, recount 
etc). 
Y : Yes ma'am, for the last question, what are the expectations as an 
English teacher for applying the method? 
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( Iya bu, untuk pertanyaan terakhir bu harapan ibu sebagai guru 
bahasa inggris untuk sebuah penerapan metode itu gimana bu )? 
X : Yes, so we as one of our English teacher hope teachers, with this     
research in school we contribute to the school that the importance 
of a method to succeed in teaching and learning in class, then this 
can provide motivation for us as teachers to gain knowledge and 
gain understanding method, because the method turned out to be 
very influential and very large role. So it is our hope that we, the 
English teachers, will be given a good vehicle through the MGMP 
or training / mentoring in using a method in the learning process. so 
far we use it based on the results of what we read, we practice. 
What we have never explained before about the advantages and 
disadvantages. Maybe with this study, it could make our friends 
who are English speakers more learning to use innovative methods 
in the process of learning English. 
          ( Iya jadi kami sebagai guru pengampu bahasa inggris harapan 
kami satu, dengan adanya penelitian adik ini disekolah kami 
memberikan kontribusi kepada sekolah bahwa  pentingnya sebuah 
metode dalam mensukseskan KBM dikelas, kemudian ini bisa 
memberi motivasi bagi kami sebagai guru untuk menimba dan 
menambah pengetahuan dalam memahami metode, karena metode 
itu ternyata sangat besar pengaruhnya dan sangat besar perannya. 
Jadi harapan kami agar kami yang guru-guru bahasa inggris ini 
diberikan wahana baik lewat MGMP atau sebuah pelatihan 
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/pembimbingan dalam menggunakan sebuah metode di dalam proses 
pembelajaran. jadi selama ini kami menggunakannya berdasarkan 
dari hasil apa yang kami baca, kami praktekan. Yang selama ini 
belum pernah kami paparkan tentang kelebihan dan kekurangannya. 
Mungkin dengan penelitian ini bisa membuat teman-teman kami 
yang pengampu bahasa inggris itu lebih belajar lagi untuk 
menggunakan metode yang inovatif dalam proses pembelajaran 
bahasa inggris). 
Y : Amen mom, hopefully it will be useful later. Maybe this is what I  
asked, thank you for the time. 
     ( Amin bu semoga nanti bisa bermanfaat. Mungkin ini dulu yang 
saya tanyakan ke ibu nanti kalau misal ada kekurangan lagi saya 
boleh bertanya lagi dengan ibu)? 
X : Yes, hopefully this isn't the last? we can still get the opportunity all 
one side with our side as being evaluated or examined. we feel that 
what we are doing in this school can later get a solution for the 
teachers especially I personally.  
     (Ya mudah-mudahan ini tidak yang terakhir ya ? kita tetap dapat 
mendapatkan kesempatan semuanya satu sisi dengan sisi kami 
sebagai yang dievaluasi atau di teliti itu kami merasa bahwa apa 
yang kami lakukan disekolah ini nanti bisa mendapatkan solusi 
untuk para guru-guru khsusnya saya pribadi.) 
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Y : Yes ma'am excuse me, assalamuallaikum wr.wb ma'am 
(Iya bu saya pamit dulu, assalmuallaikum wr.wb bu) 
X : yes waalaikumsalam. 
     ( iya waalaikumsalam) 
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APPENDIX 3 
STUDENT’S NAME 
DAFTAR NAMA PESERTA DIDIK 
MADRASAH TSANAWIYAH NEGERI 3 BOYOLALI 
TAHUN PELAJARAN 2018/2019 
KELAS VIII PROGRAM KHUSUS 
Wali Kelas : Nur Aida, S.Ag 
NO NO. 
INDUK  
NAMA L/P    
 1. 11709 ABDULLAH RAFI NUHA AL LUTHFI       L    
 2. 11736 ALFIYYA RIHHADATUL AISYA P    
 3. 11761 ANNISA DIANSARI P    
 4.  11774 AUFA MASA YOGA PRATAMA L    
 5. 11777 AYU ANTIKA P    
 6.  11798 CITRA ARDANIS WARIH  P    
 7.  11799 DACHRONI  ROHIMAKUMULLAH L    
 8.  11805 DAVNICKOLA WILDAN KAFKA AL RA L    
 9.  12104 DEVINA AVRISTA HERZAFITRI P    
 10.  11836 ELSA FEBRIANA EKA PUTRI P    
 11.  11849 FAISHAL GHAZA RIZKY L    
 12.  11889 INDIANA NURUL AZIZAH P    
 13. 12105 IRFA SYAHDAN AL FRIZZY L    
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 14.  11918 LINDA ROSE ROHIDAH P    
 15.  11920 LITA AULIANA P    
 16.  12090 MUFIDA BRILIAN ANISA  P    
 17.  11941 MUHAMMAD ABID HARITZ  L    
 18.  11971 NAYLA SYAKIROTUL RIZKYA P    
 19.  11974 NILAM DWI ASTUTI P    
 20.  12031 SAFFAH HAYAH IBRAHIM P    
 21. 12040 SITA TRI CAHYANI P    
 22.  12041 SITI ALFIYYAH BILQIS P    
 23. 12095 SULTAN JOFAN AS’SADDIQIN L    
 
L             8 
P            15    
JML       23                 
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APPENDIX 3 
LESSON PLAN 
RENCANA PELAKSANAAN PEMBELAJARAN 
CHAPTER 4 MGMP 
 
Satuan Pendidikan : MTs N 3 Boyolali 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : VIII/1 
Ketrampilan : Berbicara dan Menulis  
Tema  Come to my birthday, please! 
Materi Pokok : Teks lisan dan tulis terkait tindakan 
memberi serta merespon perintah, tindakan 
memberi serta merespon kalimat mengajak, 
memberi izin  
Alokasi Waktu : 3 pertemuaan (6JP) 
 
A. KOMPETENSI INTI  
1. Menghargai dan menghayati ajaran agama yang dianutnya 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, 
peduli (toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi 
secara efektif dengan lingkungan sosial dan alam dalam jangkauan 
pergaulan dan keberadaannya 
3. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan 
prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi,seni, budaya terkait fenomena dan kejadian tampak mata 
4. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai 
dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
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B. DAN KOMPETENSI DASAR DAN INDIKATOR PENCAPAIAN 
KOMPETENSI 
 
NO KOMPETENSI DASAR NO INDIKATOR 
3.4 Menerapkan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan teks interaksi 
interpersonal lisan dan tulis 
yang melibatkan tindakan  
menyuruh, mengajak, memberi 
izin sesuai dengan konteks 
penggunaannya 
 
3.4.1 
 
3.4.2 
 
 
Memberi perintah  
serta responnya dan memberi serta 
merespon ajakan 
Memahami fungsi sosial, unsur 
kebahasaan dan struktur teks 
4.4 Menyusun teks interaksi 
interpersonal lisan dan tulis 
sangat pendek dan sederhana 
yang melibatkan tindakan 
menyuruh, mengajak, memberi 
izin dengan memperhatikan 
fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar 
dan sesuai konteks  
4.6.1 Menyusun teks tulis dan lisan 
menyuruh, mengajak, memberi izin 
sesuai struktur teks dan unsur 
kebahasaan yang benar 
 
 
C. TUJUAN PEMBELAJARAN 
Setelah melalui serangkaian kegiatan pembelajaran, siswa dapat: 
1. Mengidentifikasi fungsi social teks, unsur kebahasaan dan struktur teks 
dengan benar. 
2. Memberi perintah, mengajak serta memberi izin  dan menanggapinya 
3. Menyebutkan ungkapan menyuruh, mengajak, meminta izin serta 
menanggapinya dalam bahasa inggris. 
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4. Membuat percakapan pendek yang menggunakan ungkapan mennyuruh, 
mengajak, meminta izin serta responnya dalam bahasa inggris sesuai 
dengan konteks. 
D. MATERI PEMBELAJARAN 
1. Reguler 
 Teks lisan dan tulis untuk memberi dan merespon tindakan  menyuruh dan 
mengajak yang dilakukan / terjadi secara umum. 
 Fungsi sosial 
Menjaga hubungan interpersonal dengan guru dan teman. 
 Struktur teks  
- Memulai 
- Menanggapi (diharapkan/di luar dugaan) 
 Unsur kebahasaan 
- Ucapan, tekanan kata, intonasi, ejaan, tanda baca, dan tulisan tangan 
 
E. METODE PEMBELAJARAN 
Pendekatan : Scientific Approach 
F. MEDIA DAN ALAT PEMBELAJARAN 
    Media  : Gambar 
 Alat   : Papan Tulis, Laptop, projector 
  
G. SUMBER BELAJAR 
1. When English Rings the Bell Kelas 8 : buku guru/ Kementerian Pendidikan 
dan Kebudayaan.-- . Edisi Revisi Jakarta : Kementerian Pendidikan dan 
Kebudayaan, 2017.  
2. When English Rings the Bell Kelas 8: buku siswa / Kementerian 
Pendidikan dan Kebudayaan.-- . Edisi Revisi Jakarta : Kementerian 
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H. LANGKAH-LANGKAH PEMBELAJARAN 
Pertemuan ke-1 : Giving and Responding Instruction 
Kegiatan 
 
Alokasi 
Waktu 
Guru Siswa 
PENDAHULUAN 10 menit 
1. Memberi salam, greeting Menjawab salam serta 
menjawab ucapan guru 
 
2. Mengenalkan topik pelajaran Memahami topik 
pembelajaran. 
 
3. Menjelaskan tujuan pelajaran Memahami tujuan 
pembelajaran. 
 
  
 
KEGIATAN INTI 
Tahapan 
Pembelajaran 
Kegiatan 
Alokasi 
waktu 
60 Menit 
MENGAMAT
I 
 
1. Siswa mengamati beberapa gambar dari kalimat 
instruksi yang terdapat dibuku siswa (hal.32)  
2. Guru menjelaskan dipapan tulis  
3. Siswa bersama guru membahas suasana yang 
digambarkan 
 
MENANYA 1. Setelah mengamati peserta didik bertanya tentang 
materi atau kosakata baru yang berhubungan 
dengan materi. 
 
 
MENGUMPU
LKAN 
INFORMASI 
1. Siswa dibentuk kelompok yang terdiri dari 2 
anggota 
2. Guru membagikan lembar soal dan siswa diminta 
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untuk menyusun ke paragraf deskripsi 
3. Siswa mencari informasi dengan membaca buku 
siswa kelas 8 buku pendamping materi bahan ajar 
siswa  terkait mengundang seseorang (hal.32-33) 
MENGASOSI
ASI 
 
1. Siswa bekerja secara  kelompok untuk 
menyelesaikan pekerjaan 
 
MENGKOMU
NIKASIKAN 
1. Siswa mengkoreksi grammar yang salah   
2. Guru melakukan refleksi. Kemudian hasilnya 
dikumpulkan 
 
 
PENUTUP 
 
1. Menyimpulkan materi 
2. Guru menyampaikan materi yang akan dipelajari 
pada pertemuan berikutnya 
3. Kegiatan ditutup dengan salam. 
 
10 
menit 
 
 
Pertemuan ke-2: Giving and Responding Invitation 
 
Kegiatan 
 
Alokasi 
Waktu 
(menit) Guru Siswa 
PENDAHULUAN 10 
1. Memberi salam Menjawab salam  
2. Mengenalkan topik pelajaran Memahami topik 
pembelajaran. 
 
3. Menjelaskan tujuan pelajaran Memahami tujuan 
pembelajaran. 
 
4. Mereview materi kemarin  Memahami materi kemarin  
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KEGIATAN INTI 
Tahapan 
Pembelajaran 
Kegiatan 
Alokasi 
waktu 
60meni
t 
MENGAMATI 
 
1.Peserta didik mengamati beberapa kalimat dan 
gambar tentang memberi dan merespon kalimat 
mengajak  yang sedang melakukan beberapa 
aktivitas yang disajikan oleh guru. (hal.34) 
2. peserta didik mengamati struktur-struktur pada 
kartu undangan pada buku bahasa inggris yang 
dijelaskan guru  
 
MENANYA 1. Setelah mengamati, peserta didik bertanya 
tentang arti kosakata baru yang mereka temukan 
dan dengan bimbingan guru peserta didik 
menanyakan maksud dari kalimat tersebut. 
 
 
MENGUMPULK
AN INFORMASI 
1. Guru memberi penjelasan tata cara pembentukan 
tim 
2. Siswa diminta berpasangan dan harus membuat 
dialog tentang mengajak/mengundang   
3. Siswa mencari informasi dengan membaca buku 
siswa kelas 8  (hal. 32-33) dan membuka kamus 
 
 
MENGASOSIAS
I 
1. Siswa diberi waktu 10-20 menit untuk  menulis 
dialog  untuk mendapatkan pemahaman tentang 
fungsi sosial teks, unsur kebahasaan, struktur 
teks dan topik dari informasi yang dikumpulkan 
dan dengan mempelajari buku teks. 
2. Siswa mengidentifikasi unsur kebahasaan:  
- Bentuk kalimat mengundang: will you join us 
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for...?, can you come to my party? 
 
MENGKOMUNI
KASIKAN 
1. Guru mengevaluasi hasil belajar siswa 
2. Guru memberi reward 
3. Setelah itu guru memberikan tugas kepeda 
peserta didik mengenai materi hari ini. 
 
 
PENUTUP 
 
1. Menyimpulkan materi 
2. Guru menyampaikan materi yang akan dipelajari 
pada pertemuan yaitu permission 
3. Kegiatan ditutup dengan salam. 
 
10 
Menit 
 
Pertemuan ke-3 : Materi Giving and Responding Permission  
Kegiatan Alokasi 
Waktu 
(menit) 
Guru Siswa 
PENDAHULUAN        10 
1. Memberi salam Menjawab salam  
2. Menjelaskan tujuan pelajaran Memahami tujuan 
pembelajaran 
 
 
KEGIATAN INTI 
Tahapan 
Pembelajaran 
Kegiatan 
Alokasi 
waktu 
60 menit 
MENGAMAT
I 
 
1. Peserta didik mengamati gambar dan kalimat  
tentang ungkapan meminta izin dalam bahasa 
inggris dipapan tulis dan sesuai buku siswa Kelas 
8 hal.37 “Activity 8” 
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2. Guru dan Siswa membahas suasana yang ada 
pada gambar tersebut 
 
MENANYA 1. Setelah mengamati, peserta didik bertanya 
tentang arti kosakata baru yang mereka 
temukan dan dengan bimbingan guru peserta 
didik menanyakan maksud dari kalimat 
tersebut. 
 
 
MENGUMPU
LKAN 
INFORMASI 
1. Siswa  diberi waktu 10-20 menit untuk 
mendiskusikan dan menyimpulkan materi 
yang dipelajari untuk mendapatkan 
pemahaman tentang fungsi sosial teks, unsur 
kebahasaan, struktur teks dan topik dari 
informasi yang dikumpulkan dan dengan 
mempelajari buku teks. 
2. Guru mempunyai lembar soal untuk tugas 
siswa tentang giving and responding 
permission. 
3. Guru menjelaskan tugas yang ada di lembar 
soal 
 
 
MENGASOSI
ASI 
1. Peserta didik mendiskusikan penggunaan 
ungkapan meminta izin dalam kehidupan 
sehari-hari  kalimat-kalimat permission dalam 
bahasa inggris pada pembelajaran.  
2. Siswa mencari informasi dengan membaca 
buku siswa kelas 8  (hal. 37-38) dan membuka 
kamus 
 
 
MENGKOMU
1. Guru membahas pekerjaan siswa dan mengevalusi 
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NIKASIKAN secara bersama  dengan membahas fungsi 
pengunaan kata kerja baik grammarnya dan kosa 
kata. 
 
PENUTUP 
 
1. Menyimpulkan materi 
2. Melaksanakan refleksi. 
3. Kegiatan ditutup dengan salam. 
 
10 
menit 
 
H. Penilaian  
1. Teknik Penilaian 
a.  Penilaian ketrampilan dilakukan dengan teknik menulis 
 
2. Instrumen Penilaian (terlampir) 
a. Penilaian ketrampilan 
 
PENILAIAN 
I. Penilaian Sikap Spiritual 
a. Teknik Penilaian : Observasi 
b. Bentuk Penilaian : Jurnal 
Kelas  : ................ 
Semester : ................ 
Tapel  : ................ 
 
No Waktu Nama siswa Catt. Perilaku Butir 
Sikap 
1     
2     
3     
4     
5     
dst     
 
II. Penilaian Sikap Sosial 
a. Teknik Penilaian : Observasi 
b. Bentuk Penilaian : Jurnal 
Kelas  : ................ 
Semester : ................ 
Mapel  : ................ 
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No Waktu Nama siswa Catt. Perilaku Butir 
Sikap 
1     
2     
3     
4     
5     
dst     
 
III. Penilaian Keterampilan 
A. Tehnik penilaian  : Tertulis   
B. Bentuk  penilaian  : Individu  
 
a. Rubrik Penilaian Keterampilan (Praktik/Kinerja/Project) 
 
KRITERIA Deskripsi 
Rentang 
Skor 
 
Skor 
Perolehan 
 
Mendeskripsikan 
secara lisan 
Lancar mencapai fungsi sosial, 
struktur lengkap dan unsure 
kebahasaan sesuai 
(89 – 100) ... 
Lancar dan kosa kata dan 
kalimat berkembang, serta ada 
transisi 
(76-88) ... 
Sesekali melihat teks, kosa kata 
terbatas tapi lancer 
(61-75) ... 
Membaca script, kosa kata 
terbatas, dan tidak lancer 
(0-60) ... 
JUMLAH ... 
Menulis Teks Fungsi social tercapai, struktur 
dan unsure kebahasaan tepat 
(89 – 100) ... 
Fungsi social tercapai, struktur 
tepat dan unsure kebahasaan 
kurang tepat 
(76-88) ... 
Fungsi social tercapai, struktur 
dan unsure kebahasaan kurang 
tepat 
(61-75) ... 
Fungsi sosial, Penggunaan kata, 
kalimat, dan struktur tidak 
sesuai 
(0-60) ... 
 JUMLAH ... 
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Rubrik Penilaian  
No Aspek yang 
Dinilai 
Kriteria Score 
1 Pengucapan Excellent 
Good 
Fair 
Poor 
4 
3 
2 
1 
2 Intonasi Excellent 
Good 
Fair 
Poor 
4 
3 
2 
1 
3 Ketelitian Excellent 
Good 
Fair 
Poor 
4 
3 
2 
1 
4 Kelancaran Excellent 
Good 
Fair 
Poor 
4 
3 
2 
1 
5 Action Excellent 
Good 
Fair 
Poor 
4 
3 
2 
1 
  Total Score 20 
 
 
 
 
 
 
 
 
 
Boyolali,  16 juli 2018  
Kepala MTsN Boyolali, 
 
 
 H.Sukidi.S.Ag,S.Pd, M.Pdi 
NIP. 19691010 1994  031004 
Guru Mata Pelajaran, 
 
 
 Nur Aida, SAg 
NIP. 19720530 1997 032002 
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APPENDIX 5 
THE PHOTOGRAPHS OF THE RESEARCH 
1. The teacher explain about the material. 
 
 
2. The teacher give worksheet and explain the task.  
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3. Each pairs did a task ( make a description paragraph) 
 
4. The students exchange the results of task and teacher did evaluate 
 
5. The teacher asks students to collect their task 
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6. The teacher and students observe the dialogue 
 
7. After being formed in pairs, students make a dialogue. 
 
8. The teacher accompanies students during the learning process 
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9. After evaluating, the teacher asks students to collect their tasks. 
 
10.  The teacher concludes the material 
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APPENDIX 6 
The Material of Teaching Learning Process 
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SILABUS MATA PELAJARAN 
SEKOLAH MENENGAH PERTAMA/MADRASAH TSANAWIYAH 
(SMP/MTs) 
MATA PELAJARAN 
BAHASA INGGRIS 
KEMENTERIAN PENDIDIKAN DAN KEBUDAYAAN 
JAKARTA, 2016 
 
B. KELAS VIII 
 Alokasi Waktu: 72 jam pelajaran/minggu Kompetensi  Sikap  Spiritual dan  
Sikap  Sosial dicapai  melalui pembelajaran tidak  langsung  (indirect  teaching)  
pada  pembelajaran  Kompetensi Pengetahuan  dan  Kompetensi  Keterampilan  
melalui  keteladanan,pembiasaan, dan  budaya  sekolah  dengan  memperhatikan  
karaktersitik mata pelajaran serta kebutuhan dan kondisi peserta didik.  
Penumbuhan  dan  pengembangan  Kompetensi  Sikap  dilakukan  
sepanjangproses  pembelajaran  berlangsung  dan  dapat  digunakan  sebagai 
pertimbangan  guru  dalam  mengembangkan  karakter  peserta  didik  lebih 
lanjut.Pembelajaran  untuk  kompetensi  pengetahuan  dan  kompetensi 
keterampilan sebagai berikut ini. 
Kompetensi Dasar Materi Pembelajaran  Kegiatan Pembelajaran 
3.3 Menerapkan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi  
transaksional lisan dan  
tulis yang melibatkan  
tindakan memberi dan  
 Fungsi sosial  
Menyuruh, melarang, dan  
menghimbau.  
 Strukturteks 
- Memulai  
- Menanggapi  
- Menyimak, membaca,  
dan menirukan, guru  
membacakan beberapa  
percakapan, dengan  
ucapan dan tekanan  
kata yang benar 
- Menanyakan hal-hal  
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meminta informasi  
terkait keharusan,  
larangan, dan  
himbauan, sesuai  
dengan konteks  
penggunaannya  
(Perhatikan unsur  
kebahasaan must,  
should) 
4.3 Menyusun teks  
interaksi transaksional  
lisan dan tulis sangat  
pendek dan sederhana  
yang melibatkan  
tindakan memberi dan  
meminta informasi  
terkait keharusan,  
larangan, dan  
himbauan, dengan  
memperhatikan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
yang benar dan sesuai  
konteks 
(diharapkan/di luar  
dugaan) 
 Unsur kebahasaan 
- Ungkapan keharusan,  
larangan, himbauan  
dengan modal must,  
(don’t) have to..., should, 
- Nomina singular dan  
plural dengan atau tanpa 
a, the, this, those, my,  
their, dsb.  
- Ucapan, tekanan kata,  
intonasi, ejaan, tanda  
baca, dan tulisan tangan 
 Topik 
Interaksi antara peserta  
didik dan guru di dalam  
dan di luar kelas yang  
melibatkan keharusan,  
larangan, himbauan yang  
dapat menumbuhkan  
perilaku yang termuat di KI 
yang tidak diketahui  
atau yang berbeda 
- Menentukan modal 
yang 
tepat untuk diisikan ke  
dalam kalimat-kalimat  
rumpang 
- Diberikan beberapa  
kasus, bertanya jawab  
dengan teman tentang  
keharusan, larangan,  
himbauan melakukan  
tindakan-tindakan  
tertentu 
- Memaparkan hasil  
temuannya dalam  
bentuk teks pendek  
tentang temannya dan  
mempresentasikan di  
kelompok lain diikuti  
tanya jawab  
- Melakukan refleksi  
tentang proses dan hasil 
belajarnya 
3.4 Menerapkan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
teks interaksi 
interpersonal lisan dan 
tulis yang melibatkan 
tindakan menyuruh, 
mengajak, meminta 
 Fungsi sosial 
Menjaga hubungan  
interpersonal dengan guru  
dan teman. 
 Strukturteks  
- Memulai 
- Menanggapi  
(diharapkan/di luar  
- Menyimak, 
menirukan,  
dan memperagakan  
beberapa contoh  
percakapan, dengan  
ucapan dan tekanan  
kata yang benar 
- Mengidentifikasi  
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ijin, serta  
menanggapinya,  
sesuai dengan konteks 
penggunaannya 
4.4 Menyusun teks  
interaksi interpersonal  
lisan dan tulis sangat  
pendek dan sederhana  
yang melibatkan  
tindakan menyuruh,  
mengajak, meminta  
ijin, dan  
menanggapinya  
dengan  
memperhatikan fungsi  
sosial, struktur teks,  
dan unsur kebahasaan  
yang benar dan sesuai  
konteks 
Dugaan 
 UnsurKebahasaan 
- Ungkapan a.l let’s ..., can 
you ...,would you like ...,  
may I, please. 
- Nomina singular dan  
plural dengan atau tanpa 
a, the, this, those, my,  
their, dsb. 
- Ucapan, tekanan kata,  
intonasi, ejaan, tanda  
baca, dan tulisan tangan 
 Topik 
Interaksi antara guru dan  
peserta didk di dalam dan  
di luar kelas yang  
melibatkan tindakan  
menyuruh, mengajak,  
meminta ijin yang dapat  
menumbuhkan perilaku  
yang termuat di KI 
ungkapan yang sedang  
dipelajari 
- Menanyakan hal-hal  
yang tidak diketahui 
atau yang berbeda 
- Menentukan ungkapan  
yang tepat secara  
lisan/tulis dari berbagai  
situasi lain yang serupa 
- Membiasakan  
menerapkan yang  
sedang dipelajari dalam  
interaksi dengan guru  
dan teman secara alami  
di dalam dan di luar  
kelas 
- Melakukan refleksi  
tentang proses dan hasil 
belajar 
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